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MIDDLE SCHOOL GCAREER EDUCATION INSTITUTES

A ’
To: James McCann, Associate Lo -
. Bureau of Inservice Education , v .

Office of Higher Educatien .
Newr .York State Education Depaptment hl

~ e ‘I’, o 14 .
From: * Er%?/éép é?n%ﬁcox, Director .
Ins e for Research and Development = o
- in ional Education .

v

-

Dated: April 10, 1975 - oo ‘
: L R i, ‘
. ‘During the period February 1, 1374 through January 31, 1375 we had

the opportunity to.work with your bureau in th(-;’design, implémentation -
and evaluation of a 4tate-wide strategy for the inservice education of
selected middie ‘school teachers toward the develooment of . faculty 1nser*—
v1ce _brograms in Career Education.

o The attached report summarizes the activities wf@ertgken and

. provides the basis for follow-up evaluation to be undertaken dupq:ng the

. period February 1, 1975 through January 31, 1976.

The support provided by yowr bureau and the cooperatlng colleges
and universities has contributed to the development of a unique Trelation-
¢ ship among agencies and J_Dstltutlons of secondary and higher educatien.
Early evidence indicates that owr' cooperative efforts have madé a
. significant contribution to the process of infusing career education in
the programs of New York State schools. .
< We are currently involved in a folIGw-up evaluation of . the tralnlng ¢
efforts during 1973-74 and 1974-75y while planrung the 1974-75 training .
sessions, 'We lock forward to our oontlnued assodiation during thls . .
: thlrd and f:_nal cy"Ie. .
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. FINAL EVALUATTON REPORT - EPDA S .
MIDDLE SCHOOL CAREER EDUCATION INSTITUTES i

. This §inal nepozz,t add)wsbu the to/tai project period commenung
Februany 1, 1974 and concluding January 31,.1975. The neport consists
04 §ive pa)uté 1), 4introduction, 2) summany .of the pre-institute .
period, 3) summany of the imstitute period, 4} summary of the post--
institute peniod, and 5) swmmany and necommendations based on this
neview, Pontions of this*nepont have been cempiled: §rom the §inst
and second interim nepom (June 30 and AuguA£'3l 19174) as appropriate.

The Institute appnecmtea this oppon,tunuty to wonk with pwonnd_
at the State Education Department, the cvucge sdites, and mth Leams

‘ 05 pasiticipants acnoss the state. -
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Introduction - .
v
The idea of career education has ‘heen generally accepted_by parents,

gommunity, students. and many educators. ‘The concept .is viewed as having

-poﬁential to encounter a problem of society, that is to increase(

[ H

: } fos . . )
meanlnqgulness of education to a personally satisfying adult ca
5
Major policy statements from federal, state and loc¢al levels guide
. \ - . . .
B ' N - = ) .
efforts towand implementation of caréer education within school curricula.

! .
[

In New York Staﬁe,Athe basic challenge for cafeer education was delineated‘*u

in the Occupational Education Regents Position Paper #11 (1971). The

i

need for a "career consciousness throughout the educational system"
> -, :

was defined as neéessary if comprehénsive programs,, earl& childhooé
tﬁrough adulthoéd, were to evolve within éducational:institutiohs iﬁ New
York étate. Idéntif%cation of‘key ages further emphasized the °
comprehensive scope of the position, beginning at school entry and l;ading
through Fﬁé:various developmental levels of deciéion-making. ‘

4 In-light of this policy, unmet personnel neeés were défined. 'The

. [N

Bureau of Insérvice Education, Division of Teacher Education and
- Cértifiqation, Office of Higher Education of the New York State Education
Départmént’identifiéa inservice and/or staff needs in the state Plan of

(I .

Tormeet these needs, the Cornell Instltute for Occupational Edqéatlon

-

Mpubmitted a proppsal to develop, in cooperaﬁlpnywlth the Bureau of In-

service Education, State Education Departm

implement the Career Education cohcept.

t, a'statgwide strategy to

he approach was a strategy of

»

) : . ;v . . ‘
change through a three-year cycle of staff development beginning with a

i / ’
/

/ ) .. Y

~r

Actlon for EPDA Part F, Sectlon 553 in which personnelﬁheeds are addressedm

-




/fécus on elementary school personnei ihe first yedr, followed by middlé

, 5 , ‘ . .
.school personnel the second year and finally, secondary level personnel

. the third year: _The participants were viewed as "change agents."

v
.
o 4

Reflecting Goodlad, teams of teachers, admi'n;'.si:rators and other p‘ersbnnel .
L ., y ]

1 4 .

N ) .
from individual schools were to be catalysts for something akin to a

-

"ripple effect" in extending career education. Figure 1 swmﬁarizeé,the .

v

) ) . . "\
hstrgtegy design. . ¢ . ‘
- N ! N / ' . ' . .
‘e * ’ ) ) .

4 ST .-

! SUMMARY SCHEMATIC . .

! R } "A STRATEGY POR IMPLEMENTATION OF CAREER EDUCATION :

N . 24 ’
. , PIGURE 1 7 -

N, ') . ' - o
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This final report addresses the seconé cycle of the cdreer education
)

Y instituted dyring the perlod of February l, 1974 throuyﬂ January 31, 1975.

The focus of the second cycle was the middle school or grade levels

ranging frém five through nine.

"Pre-Institute Period: Program Preparation Summary

-

7

’

°

[y

Major goals of this strateg;?were dekiheateF as the training of

approximately 325 teacher/staff leaders in about 50 teams as change agents

»
-~ s

.

for the 1nfu51on of career education, and to encourage the incorporation

of career education w1th;ﬁ teacher education programs at the preservice

-8

a

and graduate levels. To meet these goals, eleven cooperating sites at

seven SUNY colleé%s and four pr{vate colleges were ;dentifieg by the

. . '

State Education Department as hosts for the career educatlon 1nserv1ce

.3 [y

L4
institutes. Two teacher educators were selected as directors and co-

« SUNY Albany, Albany, NY

2 .

directors at each college. The sites‘and-direcﬁbfs included:

D
5 .
. L4

A Y 1

SUC Plattsburgh, Plattsburgh, NY .,

2

' Dr.

Mr.

. -
Nelson J. Armlin, Director ‘Mrs, Eileen M. Wardner, Director
Charles F. Graber, Co-Director Dr. Kenneth Hogltzel, Co-Director

AY

N

‘suc Brockport, Brockport, NY
1

Elmira College, Elmira, NY
A ’ 4

¢

Dr. Edgar J. Tulloch, Director" ? Dr. Francis Brady, Director

Dr. Jack R. Dudley, Co-Director vDr. Jerome Whalen, Co-Director
SUC Buffalo, Buffalo, NY - * Pace University, New York, NY

Dr. Richard J. McGowan, Director Dr. Ruth Ferduson, Director _, _

Dr. Duane Mongerson, Co-Director *  Dr. Phil Lewis, Co~Directoi

-

e

v R
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SUC Fredonia, Fredonia, NY

. _Dr. Joseph M. O'Connell, Director
.Dr. Philip Morse, Co-~Director v

SUC Oneonta, Oneonta, Wy :

Dr. Richard Knudson, Director
Mr. Donald Starkweather, Co-Director

e

Pace University, PleasantviIle, NY

‘ (Westchester Campus) -

c

p¥. Fred ‘Bunt, Director )
Dr. Frank Thompson, Co-Director

o -

C. W. POst College, ‘Greenvale, NY .

* 4

Dr. Julia DeCarlo, Director

- .. . Dr. Constant Madon, Co-Director °
SUC Oswego, Oswego, NY . . £ -

.

Dr. Douglas_Aldrich,. Director . ¢ !
Mr. Thomas Fitzgibbons, Co-Director « -

&

‘" [

CLOE conducted s1x training, sess1ons and/ér conferences for the

-

twenty—two directors.

The flrst sesslon was largely organizational in

nature. Introductory presentations revieWed the EPDA strategy and basic C .

model components in terms of the 1974 nmiddle school effort‘ Implementation

. » L4
procedures, format and operationalization of the summer institutes were -
, .

»

also emphasized.

0 ‘

[}

The second session focused on the' middle- school as a' unit,, the VEA

-~
regional career education projects and potential links between the two
efforts, implications of the change process and the unifying concepts

« within career education. The third session emphasized the decision-making*®

.
.

process, the currlcular infusion process, sample éomprehens1ve currlcula

and career’ educatlon in perspectlve. .
= " ‘
The role of the community within career education was the basic
] .

concern. of the fourth ses51on. A presentation by aorepresentative VEA

reglonal coordxnator, a field experlence, a sharing of resourtes'and models,

'r Y .
and presentatioﬂs and discussions by NAB's personnel constitutgs the
agenda, ) , K ) S .

~
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. The fifth session emphasizéd information managément and sources, pro-

’ -

gram evaluation, pfogram objectives and criteria. The final session

- .

addressed aréas a%ﬁ?bg concepts needing emphasis such és the ‘self, group

W7 W 3 ’ .

dynamics, and the ;hange-agent role plus other .necessary dlospré activities:
In‘addition, }n@ividual sessions with, the respective directors were

held on the campus of Pace-Wegtches£er and Oneonta by CIOE staffi. As these

sites were not formalized at the onset of the training sessiops, a need -

* .

' ' * . T
for a day of individualized focus and consulting was necessary for up-dating.

Parﬁicipan; goals and objecﬁives, criterion references and organizing
rl

centers with minor revisions from the elementary cycle, were distributed

-

and discussed during the pre-institute period.

L}
[
-

Materiaig._ One approgch to providing logistical support was dissemination

-of materials rélev&nt to career education in the middle school. These

- \

materials included: . . s

-Antonellis, G. P., et. al. .
Cross-Discipline Planning, 1973.

2

-Bailey, ﬁérry J. and ‘Stadt, R. W:
Career Education: New Agﬁroaches to Human Development, 1973.

-

-Deciding: A Leader's Guide .
CEEB.

’

’

-High, Sidney C. Jr. and Hall, L.
i ’ Bibliography in Carker Education,-1972.

D

’
~

,-Hoyt, K. E., et. al. :
- Cdreer Education in Middle/Junioxr High School, 1973.

-stadt, R., et. al. : . .
Managing Career Education Programs, 1973. ) Ew - - Q9
, A ) : -
-Peciding: Student Booklet °
. CEEB.’ . '

-~

!




In aédition to the aforementioned texts, several resource listings

v

‘were distributed including the-following:
- ré ’ a ’ ‘Ei
&
-Llstlng of mlcroflche. .- -
- -Reference llsts of print materials (2)
-Selected references for Career Education (CVTE-Oth)
-Instructipnal Materials Resource List. :

* ~Listing of representative Career Education’ currlculum

materials (3).

’

-Listing of resource personnel.

-

~Listing of communlty‘resoﬁ}ces.
) '-Collection -of sample approaches for internal evaluatlon
. of institutes.
; b4

[
i}

‘ Several reprints of articles, or portions of articles were also

A}

dissepinated. These included;

Robert Norton. '

: —-The Learning Center.

« =Using Community Resources, in.Career Education.

Robert Norton.

-Role of State Education Department in Prodating

- Effective School-Industry Cooperative Programs.
. ~ )

-Selected 'articles from Stevenson and from CVTE materials.

4
-Advisory Committee for Career Education.

Robert Ullery.

v

Also prepared and distributed were two guidés with applicability to

career education programs: ) . .

<

-A Guide for the Field Trip Technique in Careér Education.

4

-AsSé%sment_of Career Education Curriculum Materials.

. -

Selected samples of the d%sseminated materials and goal statements

constitute Appendix B.
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. Summary Evaluation. The directors and co-directors were asked to judge

- PR L .
- ' f - A
components of the total training series on a five-point scale - l=poor and,

”

=excellent. The mean ratings from six veteran directore %nd ele;en

new directgrs are summatized in Figure_z. < v e
l ‘ ‘ ‘Figure 2 ) s y -
Summary of Meamn Ratlngs of Program Components ' ’ ‘

Ll

0 v

Program . L . K ‘ Mean Yt

Components v - 4 , Ratings .
: <

The sessions addressed 1nformatlon, skills, and resources . .’ .

necessary for effective performance'as a dlrector/co-dlrector. ’1.6

ae ’ P
~ [

Presentations ‘and act1v1t1es that processes, modeIs”,relevant \
theories, 1nformatlon and concepts within Career Education v

addressed performange effectlveness as a diregtoxy/co-director. 3.4 °
i - i
Overall selection of personnel to address and serve as e
* copsultants at the sessions. : ‘3.6
- Materials and procedures directly related to the management ) (/
of summer institutes. < . | 3.7
’ . . - a - -
Communications between directors/co-directors and CIOE staff.. 4.0 ,
Support from CIOE durlng thls organlzatlonal pre—lnstltute ) <
period. . . ) 4.2
Curricylum and concept materials: g .
a) bibliographies, refeérences and resource lists. 4.3 *
-b] article and information reprihts. . . ' 4,3 .
¢) suggested schematlcs and models. ' 4.2
d) team/part1c1pant objectlves. : . 4.1\
e) criterion referencés. 3.8'
f) ‘learning centers. ) B N 3.6
General climate of the meetings dur}ng the sessions. 4,2
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v

. » ‘ - ¥
your readiness as a director/co-director?", the mean readiness rating by

new directors was 4.1.

In response to the questionj "As of June 6, 1974,

4'2. -

~

[4

N

.

~

3

vt W ! ° ' . L.
Three open-ended reactions were requested in terms of assistance,

emphasis and recommendations.

.

»

$

synihesis canstitute Appendix A.

.

The veteran directors rated
. ’\

\

The Fesponses, after categorization

»

»

.

»

>

+

-\ .

-
¥

i

how do you rate

»

and

s

’

-:g % ’ ! N . (3 . .
Based on the™feedback, the six training sessions seemed to have |

.

. generally provided the info;ﬁation,.skillg, resources, activities,

»

»

- an opportunity to demonstrate, share, display aﬁd/qr present:

’

O

ERIC

Aruitoxt provided by Eic:

[y

»

*

- N

readiness for the summer at ovef'féur suggests that the

training-sessions was indeed achieved;
»

or thre

.

rd

.
-
>

-

Three recommendations emerged for the third cycie.

(]

‘being ﬁecsqsary for institute <implementation during the summer. .

. Perhapé the fact that both new and.veteran directors rdted their’

.

o)

. ébnsulténts and materials that d;rec;ora and co-directors perceived as’

-

-

e day director conference in February with interim communication

by phone and mail followed by a final wrap-up one-day session in May.

The second recommendation was to provide a forum for director ex-

B

.

their readiness at

4

*

. 3 M 'A - . -
.. Communications, support and meeg;ng"atmosphere were rated as satjisfactory.
- . ~ ~ - -

L]

major goal of the

One was.for a two

v - ) .
'change of ideas, resources, and strategies with each director being given

P

*

!‘

k]

7

-

» The third recommendation

that emerged from d

-

- *

v

A}

irector feelback was the

need to carefully examine pqiticipan€ selection for the tﬁixd ¢ycle.
£ b

.~

-

t

¥
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Participation was as a' team representing a middle school (approximate

] grade levels 5-9). Institute eiberiences were genenaily planiﬁg to : -7
S . - . 3

©

S

provide skills, and motiwvation for participant‘acceptance of a change-gg

~ ‘,‘
> - . - - .

~ Y Il N
role in their homg schools. Administrative support was required in

! . . - x SRR

. & ~ A \-’-.
incl porunity for each team to subimyt a staff-development " .
. . . ' Py [}
. . S . . .
proposal for-a mini-grant. Administrative support for the proposed !

’/ } L ‘e P . . 7
inservice activities and ‘subsequent released time was also required.
<. sk ]
S N ." N .
, The eleven*institutes scheduled their five-week workshop as follows:
2! - * June 24-July 26 i . . , |
> * * .. . - 4‘/ ’ ¢ : ‘ !
. : : s C. W. PoSt |
% Elmira’ N . ) "
o - | & 1
ool . s k . . ) ] - |
_ 8 July l-August 2 ~ i |
ts ‘ Brockport LT o ) -

. . Plattsburgh . .
i v, . " . . -
- Fredonia, - . ,
. Pace-Manhattan '
- Buffalo ‘ '
Pace-Westchester ~
K July 8-August 9 . ° 5
.- < R : [ .
P ‘ : @ ' Albany . ' . .
: . - Oswego .
) : Oneonta ' , v
N : . . . . . ) ' .

- -

-THQ Y%sitations were made to each of the eleven sites by the CIOE

" staff withltﬁé RUrpose og.!erviné as third-party_gﬁaluators and of-pro-

? -

. ‘yidingjlogistical support and advisement. . - ’ .

y
» The visitations provided opportunity for participation by the CI‘%

= -

staff in the ipstitute's scheduled program whenever directors felt such input
- § . - P - .
~ Y . ﬁ‘., . ‘A . ) ) i

- . "
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vl

N » 4
was appropriate. These formal inputs totaled six and intluded presenteérpns

yo WEIHT

s

As third party evaluators, the *
f

V151tatlons providﬁd opportunlty for discussion and interchange w1th

4

part1c1pants and directors at each site to determlné‘effecilveness of

.

group discussion and small group work.

T . £

»

[

program in‘terms of outcomes..

-

¢

.
-

«
Y

Summdgx,?roflle of the Eleven Sites.

-

In general, the teams at the eleven

- institutes represented a cross-séction of dlsc1p11nes 1nclud1ng home,

-~

economics, music, social studies, math, science, language arts, library

. FY

plus other“areas. There were few guidance ceunselers as team metib&rs-—--

a téfal of twelve at the eleven sites. Directors at all eleven

. '

13 . -
. institutes encouraged the participation of administrators Wit§ at least

[

two sites having reported that a "special administrators day" had been set

aside. Generally, the teams expressed, a sense of having the support of

their respective administrators to some degree. Three sites had

© administrators-as working team members.

' Directors at each of, the eleven fjrtes incorporated a system of in-
ternal evaluation into their programs. This immediate and systematic

L
-

feedback aided directors in the every day planning, and decision-making.

Eighty per cent of the directors utilized feedback forms to be compIetga‘

. -

‘on a rééular basis - usually Qeekly., In addition to forms, directors pro-_

vided opportunity for informal feedback either with the teams as a whole

03 .

. ‘ ;
or with elected representatives. !

"The remaining twenty per c¢ent

recognized feedback as inherent within institute tasks. Group sessions’

-

-

were an’integral part of these tasks.
(4

-
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Institute Petidd: Program Igplementatlon Summaryr* ° 2
During the Summer, *328 middle schoel educato:s attended’ five—week
.- £

career education iQstitgtgs at the eleven sites.
. - ¢

v

“enrollment ‘at each site.

(D]

] Figure 3

-

EPDA Instltute Surmmary’ Tabulatlon '

Figure 3 summarizes the

-

. Insti’tu%g< Number Number of Number of
- %a - of Teams Participants Counties Represented
Albany - -6 31 5
Brockport .5 . 30 2 ..
Buffalo 6 33 . 2
. v
Elmira 5 31 3
hY -
Fredonia 5 28 2- :
Oneonta ! 6 31 - 4 ‘
- Oswego .5 26 3
Pace~Manhattan 6 26 3
' Pace-Westchester 6 33 3
Plattsburgh 6 30 . 3
C. W. Post 5 29 . . 1
TOTAL ", 61 328 . 31
R
- " *
. ld '
@ - ’ !1“..?.;1:; -
P oo,
t w ’ . .
ty f\"’:i »
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. Group dynamics serve as a vehicle for feedback whether guch ‘a focus
. " N

5 - . . - . .
was planned or impromptu. Time was devoted to group relationships at.

- : T &
all instltutes to” Egmg/gEEIEEZ The majority of directors focused the

»

* interrelatlonshlps of the grpup on tasks which demanded the emergence Q

"

.

of dynamics among team members.

Articulation within thé summer institutes was aimed at three

audiences:. 1) regional VEA career education coord;nators,’zf 1973

ele@edtary EPDA teams, and 3) faculty and staff of the hosq'institntion.
{ l ’
In nine of the institutes, VEA»coordlnators cooperated w1th the

* !ﬁa
'Q .

career education workshpp to some degree. The extent of 1nvolvement by

the VEA directors varied witl#n each institute. In about flfty‘per
cent of these s1tes, VEA coordinators presented and attended as requested.

s
In the remalnlng fifty per cent, the local VEA coordlnators play‘ﬁra

greater role by working closely w1th the EPDA effort especially w1th

!

those teams within their respective projects. Two of the eleven 1n—

stitutes have no VEA project in thelr localiéy.
Artichlation between the 1973 elementary teams and the 1974 middle

'school teams has been a concern at nine inmstitutes.

One of the institutes,

L3

PR
b

was in.a new geographical area.from last year, therefore had no ;973

-

resources.

-
-

-

At each Site other mémbers of the faculty and staff of the host *

institution were invited to participate in the summer.workshop.

- -

‘e

Appropriately, veteran directors tended to expand_tne roles of their staff

that had Been stimulating and supportive of the concept during the ;953

cycle.

ryd
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All directors planned for follow-up to the 1994 participants in-

.

oluding total group meetings, team meetings, conference pérticipatioq

and consulting.

At tﬁirty—seven per cent of.the sites implementation of career

.

ees.

-

] “education at the pre-service level has advanced in varying dég} For
’ .

example, 'two sites hawve included-competencies in career education as

part of the prog;ammiﬁd for elementary levels.
. .

8 . . y . . . \
that preservice {student teaching” has incorporated career education to

Two sites have indicated
- . .

-

. some extent with one of these offering definitive experiences. One site

-

is offering a credit undergraduaté course in career educatioyp for English &

-~

majors. Another site is requiring modules of career education within the

[ 4

" preservice program. At about Sixty-three per cent of the sites, the

implementétioﬁ of career education at the preservice level is not promising.
- N
Inp several, of these instanées, the mere logistics of'implementation appear

- - % N
to’be the greatest detriment. Generally, the need is verbally acknowledged;

"y [ -

but the decision—-makers at the institution do not rate it as first priority.

-

- At tﬁe_present time, emphasis at teacher preparation institutions is with
L] P . . ) .
delineation of competencies within preservice programs. ThMs concern,

2 .

coupled with the shrimking econofnic market for educators, has created a

sense of diminution for importance of the career education concept by

decision-makers. Many directors, and others involved with ¢areer education,

do address the concept yi;hin their classes. In several cases, they have

%

‘submitted plans for undergraduate courses to address the concept ?lqhough

to date few have been implemented. Generally, graduate courses in career

re

education are offered at the majority of the sites suggesting a greater

-

degree of acceptance for the concept at the graduate level.

»

2

N
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) At sixty-four per cent of the sites, dinectSférsensed that a change~
Q LY —— . N .

agent.role acceptanceowas beginning to emerge. At the Eeﬂaining-thirty-six

per oent, the directors” found aéceptance to lesser gnd varying degrees.

v ]

— Other-concerns also emerged during;theuinstitute period.  These included

’ - -
" v

‘team make—up, cognitive aspects of deCiSion—making, career guidance as a - %

R
[}

A% Y

7 ‘ J\‘

resourcel the application of infusion and ﬁ?e change—ageat ﬁrocess.
b <
“ 0 . *of S‘. ) LA .
Post-Institute Period: Program Outcomes and Follow-Up Summary

-

’ ~y . ®. ?‘
Each participating,team had the oppd;tunity to submit‘a proposal to °

4

v,
'

"‘\‘

the ‘State Education Department for a mini-grant (up to $lOOQ) to aid in

staff developmént within ‘career education at the home school .The pro- 4

posal was the resultant df institute experiences, and_thf grant was to )
o R . - - T . . .
, = be used in helping the ‘team serve as change agents in extending the
. . . | ] . - 5
concept of career educatioen. The staff “6f CIOE assisted SED personnel

in the evaluation of the mini-grant proposals., Approximately seventy
s -
per ceng of . the proposals were acceptable with minor rev1§ions after the

. 3

initial review. Clarity of intentiogs was usually the baSlS for pro—

posal adjustmente. CIOE pergonnel held telephone consultations and’ work ’
, )

sessions with directors and/or participants as requested to aid in

- \ -7
revisions. - - ’ ,

. .
. *

P Directors identified (Product Identificdtion Form, Appendix C) pro-

duct outcomes that they, deemed worthy of note at the conclusion of the
“ e 3.
Y
institute. These were compiled into.a "Product Flyer" and distributed to .-

-

eacp ingtitute. A copy constitutes Appendix D. -

)
! ~ a————

The Career Education Concept Inventory was administered to the g

participants at a majority of the sites. The means from 1974’ and 1973 have

little over—all variance. The results are summarized'in Figure 4.

- . j L . o - ' !“..'iR.
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" follows: L .

e o * 16 : - !

'Participants of the 1974 cycle had a mean of over one point lower than

1973 participants on item 15. Middle school personnel found that "Within
. . L » - ,

-

" career education programs, educational institutions are charged with place-

hent services for,all students whether graduates or drop-outs" to be leés
consistent with the concept of career education than did elehentary’persondel.

Conversely, middle school personnel found the foilowing items toibe

more consistent (over oné mean point) with the career education concept

. )

than did elementary personnel: ®
: - -
"Career education goals difffer from general educatiofi goals
in that the student legrns,of himself in relation to society."

major reorientation of local, state and national educatiopal’

hImplementation of the career education concept reag%res a
‘goal statements "

v » A . s
.

These differénces on the three items may be attributablé to a different
ofientetion,to education of middle school persofnel, or to the redefining |
of career.education over the span of a year. There tended to be greater

awareness of the concept by second cycle participants due in part to the

ot . .
emergence of career education literature and products.
. ’

5
14

A Directors' Follow-Up Conference was held on November 7-8, 1974 in

Syracuse, Theré were two general purposes for the conference. One was to.
£

Y

provide an opportunlty for dlrectors/codlrectors to regport on thélr respec—

tive institutes in terms of follow-up plans, an'effective workshop program

)

component and a problematic workshop compqpeﬁt. The other goal was to

+

_provide an opportunity through small group sessions to make recommendationé

ds to concerns that had emerged throughout the cycle.

-

The first session was devoted to sharing and exchange amorlg directors

- N

of the eleven sites. The second session was devoted to small group work «

1)
’ . f . P
aqg\large group interchange. The recommendations are synthesized as

.

' T, ’ 1 /
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3 . / of -March 1-initial mailing; April 15- -
5} ) '

‘v - _' . ‘ -17-~ ) ’ a 3 .
/“ . ) .

v N !
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‘.

Area #l:”'geéoﬁmgnd ways SED/CIOE can begt he1§ directors and what they

. ' .. perceive as being needed if involved with Cy¢le III.

s 3 )
- ¢  Problems . CR  Recommendations

@

/
/ . ®

The initial annéuncement. . 1. A statement in the announcement indicating

; s * that an "ideal"” team'be given priority.
. - C

s

: . 2. The timing of the announcement in terms

application deadline; May l5-acceptance
» : . / date . ) : ! - N
. : . H

e

3. Reach more teachers by press announcement
' ingNYSTA, UPI, etc..

. *

, 4, 1Indicate that an interview with teams
and/or principals may be reduired. -

/ - oo 5. More detailed descriptlon of program
' requirements (change, staff development)

2,

, in,announcement and orientation
/ literature. . '

» -

The training sessions 1. One extended .session (up to three days)
for directors. . plus one follow-up session to share
ideas, plans, etc. =-- or mail follow-up
or'exchange.‘ '
" . .
2. -Provision of information, bibliographies,
- . material reviews as with previous “
' sessions. o s

b -

- -

5

»

» ~

Area #2: Recommend considerations that shouid be emphasized in the

1.

2.

overall selection process for pﬁrticipanps.\

Problem : { o - Recommendations
Given a third ‘cycle, do 1. In view of bverall project and implicit
we assume sgcéndary level - commitment, strongly recommend secondary
or regional choices? . level. . '
~ »
/ . A i -~
Third level reduction in 1. Decrease stipend to $50. | . ¢
3 4 :

financial resources. y i .
) 2. Limit team size to five maximum, four

o "~ ™Minimum with alternates identified.
po— R qureése-number of teémsﬁ
. - * L 4
-

{ * : -
| ) . H 21

-
.
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;
3. Administrators' apparent " 1. Revise admlhlstratlon commitment form
apathy, lack of support, mis- to insure princ1pal sign-off. -

understanding, etc.

K 2, Explicit SED énnouncement.
. > N '
- . 3. Involvement of union with recommendations.
‘ ! v 4., Consider alliances with regional groups
) * i such as study councils, BIE, etc. to
) insure post-summer support.
€

e

4. The role of .BOCES personnel. 1. Integrate for information and adq;ce as

locally feasible. S
' 4
) ; 2. Consider non-credit attendance. ) ;
ﬂﬁ’ i 3. In'some rare cases, may consider a BOCES
' : ' , team that has diversity in terms of
a ~ X

~ subjects, exploration, etc. (don't
exclude but don't seek openly).

.-Avl

L]

H

5. Preferéﬁ@e or not to 1. Depends on whether the impact of '
districts with efforts Cycle III is defined as "diffuse" or T e
in career education. . "concentrated". . i i
- . ‘ 5 .-}./ -
. N . , - o
. Area #3: Recommend strategies to encourage attainment of greater cognitive i
: depth by participants. //f !
° Problems ) Recommendations .
- - ) : )
- 1.7 Theory presentations 1. Demonstrate the "how" gpd "where" of
& geem to be resisted and theories with focus on eventual need for
- perceived as impractical future reference, preferably through one
. and unimportant. . experlence. )
.- 2. Selected readfhg regources as ongoing .
- : . .. ' integral component. i
5 — =
e H . - =
2¥ The amount of unfamiliar 1. Emphasize the process of selective and _i
- material creates unreal critical reading.with a need for gonstant =
. DPressures (i.e. models, . development of knouledge with less focus g
« clusters, lectures, ° ’ on "now or never" -
“ theory, ERIC, etoc.). : =
4 & ’ - - ’ - ) * —
3. Extensive and too 1. Prioritize only necessary objectives "and
cognitive and objectives. identify alternatives to effect needed/
N S - skills (i.e. affective).
P 22 -

. .
L] d £ .-
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Area #4: Recommend strategies to improve participants' attainment of SklllS
: needed for infusion techniques. .
] Problems T . * Recommendations
1. Application level of 1. _Examine and interpret existing curriculum
curricular infusion L _ materials without an emphasis of" "creating".
skills. ’ .
- ' 2. Explain expected student outcomes.
. ‘
3. Identify career education outcomes which
can be an integral part of this existing
. curriculum. ’
4. Suggested tools: cluster, ¢oncept, objectives
of other efforts, simple behavioral objec-
. tives, community resources, role playing,
) interviewing, analyze infusion as .related
‘ ) . to all leaxning eXperiences,; use of career
‘e education as Jumplng-off" for infusion,
~ - analyze place of unit in currlculum to
avoid fragmentation,
L oy —TETTES
Area #5 Identlfy and make recommendations as to resources, techniques or .
l‘ references that,address the change-agent role.
o Problems - Recommendations
1. The validity of the o 1. Key elements are selection process and

change-agent role,

administrators. , .

. -

’ -

2. Participant matura- * " 1. Problem of coverlng materlal for
tion to function as régents. \ .
. change—-agent. : )

.2. Evaluation of team ‘functioning through
, . ' "Méongame" .

Area #6 If CECI questions are related to obaectlves, identify and
demonstrate meaning. . “
L Problems -+ . . X 1 Recommendations
1. Different kinds of 1. Ideotiff these kngwledges, i.e. roles
knowledges at secondary e of teachegs/counselors and decision-
level. makers, etc. +

2., Devise system for assessment of partici-
' pants, .i.e. paper/pencil teésts, micro .
- teaching, mini lessons, simulation. -

3. 'CECI not recommended as appropriate.

-




LA
" Aréa #7: Suggest and recommend Structure for the m1n1-grant proposal that
would aid in writing and reactlng.:

~
3

Problems . ) N Recommendations
\ -
l. Proposal writing takes, an .+ 1. Suggest a model and provide samples,
¥ inordinate amount of time, ' ' ‘ ’ ’
) creates anxiety and affects 2. Provide a checklist that notes essentials
morale of participant to be included in proposal. " )
v efforts.t _a;,;, ) P ’
At .
N

. - B ! w )
Area #8: Suggest and recommend as to feasibility of systematized feedback.

" Problems R - _Recommendations
« /i .
/1;) The need for systematic 1. Identlflcatlon of who needs feedback

feedback. . ) (SED, CIOE, d1rectors home school,
’ - » inter/intra schools, etc ) and ‘the
kinds needed, o,

»

2. Explicate expectations at approprlate

? J . time-points.
i ,
Y U v
' ’ c - 3. Telephone conference call’ . !
J
9 , ’ ' 4, "Use of cassette in questions-andvanswer?. .

.

5. Standard survey form- (CIOE) to aid and
give direction to director follow-up. - ~

6. Distribution of change models,

3 . - 7. Reasonable expectations.
. 8. Brief periodic meetings with directors
. . based on implementation of inservice
)/ . : o programs. .
) * ‘

o v

o . . ’

" Area #9: Identify what specific_ evidence you as directors accept _as indication

* of needed understandlngs.
Problems . ;\ ‘ Recommendations
- . r3 . .
1. Identification of- 1. 'Idenﬁify a cluster of measures. .
‘what is known or of ’ '
what can be done by 2. Institute regular feedback so that changes
participants. ) ‘can be made,'i.g. daily written cbserva-

tions, Written evaluations, mini-proposal,
follow-up, Corneill visits, observation of
part1c1pants CECI, etc.

P

, . . IS . ) .r’--'v * ?’w
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. 8 Area #10: Are there any dlscernlble trends for change based on the summary
-, ) . of ingtitute objectlves° ooy .
Problems : ) . Recommendations
1. With about half of’ the 1. Ratings may be self-fulfilling.
. reports missing, 'no '
trends are discernible. . -2, Participants should have also

- T rated validity.

; ~
L] . 2
R . - . . Ay

» .
3 + -

Area #X1: Identify potential opportupities to extend career education to

' our college campuses. h ' .

Problems . - Recommendations
1. How can career educatién . 1. "Graduate and undergraduate classes.
: be expanded on college -
* campuses? ' , 2. Use of previous teams as résources
. . congruently with refining and updatlng
. e . . o expertise.
‘ . ) 3. Library uses. Lot

2y

4. Examination of own choices by pre-
e service candidates.
' '4 , ’ ' )
‘ . 5. College teachers to be responsible for
: °  career expleration within own programs.

6. ‘Provide internships -- 1ndushr1al and
7 ~ . non—lnstltutlonal.
, .
. ' e 7. Campus -~ serve as information
< ; . clearinghouse for past teams. ,

‘8. Public relations to other schools.

‘9. In-house inservice activities for

N PR : \ teachers in methods courses. ' .
& ' .
d 10. Groups of teachers. taking industrial
%rips for course, credit.!

’ _ : . ' L (
: : 11. Courses for industrial trainers-
(Employment Training Act).

A

i e R / . .

- N
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Area #12: Recommendations for assessment of EPDA effort.
area w1s >

. . . r
* ’ . L ~

»

Problems = . Recommendations . *
ot . , e . .
1. Need for follow-up . . 1. BAssessment is strongly recommended.

assessment. ot v
- ) 2. Team leader is viewed as-key person. -

LI ) 3. Directors should be made aware of
) . assessment activities within

- .. ) respective areas so that they may . be

i ) supportive in whatever manner each
. N ' . director sees as appropriate. .

+ . N o
’ - ' -
- - & k)
. %

datlons provided d1rectlon for the th1rd cycle, and

‘basis‘for the director subcommittee, selected at this conference, to con- .
; : g’J
Slder selected areas in greater-depth in a ser1es of meetlngs.r »

A Drrectors/co-dlrectors were also charged w1th preparation of a. f1nal
report for the State Educat;on Department In those copies received by .
v . [
CICE, the problematlc areas seemed to be reaffirmed. ’ :
» ~. ‘ » . -

. As part of these fimal reports, the State Educatlon Departmept requested

: ¢
a summary\of the vallduty, degree of‘achleVement, actlv1t1es/resources,

4
v

and evidence of objectlve ach:.evement 1n\terms c‘ participant, goals and
i

objectives.: A synthe51s of‘thls portlon of the final report constltutes

* I\ . .
Appendlx E ' The synthe51s was reviewed by the D1rectors at the November

i - . \ 3

"meeting and related’ to areas 3 and 103\ (pagé‘18 and 21).
- . ,’ﬂ,‘ . * .

. -

-

.The'staff at CIéE,continually seeks to encourage the interfacinﬁ'of

Ny
*

career education prograﬁs betweens VEA and EPD@ efforts. Informal observations
v o - . , ', - Ry

,and communications'indicate that.cooperation betwéen the two efforts is

growing and becomlng more effect1ve in 1ts grthh. The Career Commentary’

K]

4 .
contirues to offer the opportunlty to serve as a tool to disseminate in- ..
.t
A

formatlon about career educatlon efforts across the, state. !

v

-

.
Kl . N ‘
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S . During this,post—iﬁ!@itute period, CIOE staff developedLB proposal .

Y

.

A

for Cycle III -- insérvice institutes at the secop&arn&}evel. The‘pro- Lt o
. « ., -y . . “
poshl‘&as‘déVelgped in-light of feedback and outcomes from the -previous ..
y b "'.f . _ . Ce -
two cycles. . :
4 . L ) ".

o

As the secondarj.leVel is the concluding phase, a summaﬁ@ve assessment

‘of the three-year proéram is part of this final year's effort. The

strategy for the assessment is comprised of a mail éuestiodhairé cone
g » .
- sfsting of thege schedules: one for: individual participants, one for

= the team as a whole, and one fo; the administrator of the participating

. school. Interviegs with a subsample of participants will follow the survey

. with & focus on aréas and/or questions that demamnd explication. y B .
¥ Inyo}vement with' this *career education effort, and its relevant . R
< i/ Fy . f v

resources and matbérials indicated a need for critical examination of these

wor materials. 1In response to this need, an ;nstructional Matériais Evaluation

- :Ekort was undertaken. Prior to the conclusion-of this evaluative<;fﬁbzt,‘ '
. . . . ; W e
approximately 140 pieces of commercially prepared career educat;pn

” -

materials will have been.criticaily reviewed by teams of.trained educators.

Summary and Recomméndations . ,
o .o . . .

Consistent with the objectives of the proposal for ¢areer education

~ - .. .

LY

at the-middle school level, the staff of CIOE has assisted the State

7 - .
-

Education Department in the modification of the state-wide strategy and

-

\ model for the middle school. $ix training conferences 'and one follow~up

. conference were held@ duridg the pre and post institute periods. Logist;cal/

p } . -
advisory support and third party evaluatory visitations were provided during .

- I

_ the institute phase. CIOE.assisted as appropriate to encourage strategies

- y - .
[
14 = . o
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) . . ) 0
at the collegiate level to implement careeﬁredubation. Also, assistance

was ,provided to the State Education Department in the evaluation of min

" grant proposals. Outcome products were identified, along with a contact

’
-

person, in a flyer delineating those materials selected’by direcgors,' CIOE

continues to facilitate articulation among loca%} VEA and EPDA _tboth cycléé)

-

p " - (3 (3 * (3 )
career .education efforts as appropriate and feasible. Both formative and

summative evalﬁation continues to be addresiﬁg. ’
. . . . a - ra&_. , §
Specific recommendations suggested by this report include the following:

-

% +

a) 'Compile and ﬁistribute a diregtof~r§commended resource list, of

personnel and materials as suggested by the sharing at the :

[y

follow-up conference. .

Provide one éxtended training session for directors with a one

day follow-up session for sharing-Witﬁ interim mail and’ .

P ‘

telephone contacts.
Continue to seek product outcomes that are worthy of identifica-
tion and dissemination pf this identification.to directors for
appropriate utilization. -

.Continue to encourage the utilization of expertise that now
exists in the field (VEA, local previous EPDA teams) within the
third cygle. This involvement prodides recognition‘off

achievement as well as opportunity for inputs to local, regional

and state -activities.
»

Continue to provide a,tool for communication of career education

efforts through the Career Commentary. -

Relate the focus of the third cycle to needs and expectations.

Refer to the synthesis of director recommendations during cycle
threé. . y R

-

Continue to collect and disseminate appropriaté materials tﬁat
may be useghl'to the directors in the implementation of;thé

summer workshops.

3
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have welcomed during this

£nrannan o [T R TR

what additionallassistance would yo

» e

period as director or co-director? : . )

~ Seven of the thirteen comments made“in response to this open-ended question
P M H .
were kelated to the aspect of interaction and sharing. These comments included:

s

1. Additional time to interact with other direétors with respect

to problems, effective activities, etc. » j‘ .

L o [
2. 'More actual material oh how it was done before (although I got

much of this from last &éar's'directOr) and good material there
- f\ e

is available {so far I haven't fcund many good books on career
educatigp, e.g. Bvans...). . & » )

~

A sharing by all ... of all aspects of the program ... in a way

that fnodels final session.
L, -

4

. More input from other directors regarding their institute plans.

S.. Perhaps earlier emphasis upon'what each team did day by day last
year -- an overview. , ) ~

[

v kY

63 A pairing with an experienced director who would "walk" me
through all aspects,K of the positien.’ * .

.9

Sharing from béginning sessions of materials and activities

-
by directors. . .
)

% ’ <
The remaining six comments were distinct in nature and included the folléwing:
) ' s

1. Veteran directors did have to sit through matégial-they knefw.

There should be more individualization.

»

-~ 2. More and earlier publicity to the schools in order that the
- s

>

process of team selection might be moré successful. )




[ Y

»

T co . ' N

3. A bit more "doing" ~- broadex éxplanations of differences

at new level. So much seems same -- expected more "new". )

° i

4. It-was very well planned. Perhaps advance notice of all

agendas might have given us ideas .for inplut, questions, etc.

'3
1

- . R
5.” You covered most of my expectations and needs: . oy

6. In general, workshops proved both valuable and interesting.~ - - _

Please identify ... any aspects or components of the six sessions that .-

.you perceive should have been addressed differently din terms of

emphasis, sequence or timing. : . . ) e

Eight reaptions were offered in response to this opeﬁ—ended qﬁéstion. The)

" €
_comments do not fall into categories but each are distinct:

1. Different room arrangement for discussion, exchange of ideas/ * -

» materials and sharing. .. . ‘ '

-~ : . ) . . ’
~ 2, ...sessions could have been differentiated for new and n

. d‘ veteran digectors at certain times.

.
(Y

3. Cut down on theory and abstractions. Perhabs could have cut

down on number of sessions and packed more into each one... L

4. Mini—érant. L. . .

- ¥ ” -
5. Some presentations seemed to support concepts that were in
. ¥
diregt opposition to career education.
6. Deeper study into exploration. . - ) A\
7. .1 was a little overwhelmed by materials. ‘.

8. Pleasantly surprised at readiness this year, after Year of

ambiguity. .




Rethink the six sessions as a tosal experience. Describe your

£ o

. récommendations for the third cycle. Please touch upon such
- N LJ 0

aspects as organization, approach, format Snd the like.

s 1

Thirty-five reactions were offered to the open-ended request for fe¢ommen-

-

p—
st group of eight that are summarized deal

datiggg for the third cycle. The fir

~
3 .

'
with a need for sharing and exchange: . ) ) . o
] 1. 1Include more time for sharing among directors. ‘ t . -
2. Develop more small group activities. Y
K 3. 'We need more discussion of activities and materials you can
actually use with the team. The'p.m. panel at this (Rimaslipgrs
session was excellent for that reason. An excﬁanq§?5fw T

philosophy, ideas and approaches are really what its all about.

4. Less embhasis on basics -- more emphasis on practical, real .

problems and prodedures in conducting an institute.

5. ‘Organization, location, format are excellent =~ we just didn't

have enough time to exchange ideas and ,viewpoints -- some pri}é
. L sentations did not relate to middle school.
, 6. More opportunities for shariné ideas with one another for ways () .
. . \ . *
14

of meeting objectives.

kd -

7. No or little oppor@unity for formal verbal feedback during the

sessions. ' ‘ ) N

~

8. I enjoyed very much meeting a very interesting group of people. _ _

= I regret only that we had 'suth a limited opportunity to interact.
— /' / _
- . .
! Four comments were related to the problem of providing background for new
I 4 N

directors. without boring veteran directors:
1.. Start next cycle with needs assessment of participantsf

o+
. -

P




2. Difficult to cominent on series...attended Shly two...perhaps
’ involve...directors 'in...planning. .- —T Bl '

" z _—

4 T , .
3. . How to bring‘new..."up~to-daté?fwithout rehashing earlier

“levels. .
< -

4. Adminig;géﬁ%vé%Session separate.

e

t

Seven reactions, were concerned with format and activities:

"1, The format migh; have less formal presentations of the
lecture type. h

- 2., Mini-lecture presentations tied to practical.implication
and institute implementation. - 5
e
. 3. Sessions were too long -- four hours is maximum sitting! -
4. The long lunch hours seemed somewhat a waste of time. I .

[y

.guess I'm just not used to this. ’ ‘

*
- . 1 '
5. Some comments made about utilizing some veterans more than .

others -- made unused feel badly? . t

6. Too much talking at -- far tqo.little.group discusgsion —

poor...arrangement of seating.

7. Mors multi-media dimensional presentation.

-«

Seven reactions.zeferred to timing and location of the sessions:'

1. Locate meéfiigs in different parts of the state.

2. Earlier starting meetings...not spread out...maybe a

three-day session...woulddreduce travel, demands on

some directors.. )
\ <

. L ‘ o M .‘-
3..- The agenda of each meeting sent out and rece1¢ed prior

to the scheduled meeting dates.

Start earlier =-- January at leastJ‘
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Aruitoxt provided by Eic:
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.
IS

5. All sessions completed much earlier so thét-orders for books,

materials, etc., could bé placed sooner; that.we could feel

.

compleggly trained prior -to time for putting program togetﬁe;.

> 6. More meetings in a tloser location.

-
7. Fewer and longer sessions...one in Hawaii.

»

.
.

The;%emgining nine comments are summarized as:’

1. Earlier and more detailed information’ from State Education

4
Department.

...we dealt with an enormous amount of information and met *

in a'relatively short period of time.

A

. 3. Format: presentations in a.m. and nuts and bolts in p.m.

Possibly more emphasis ...on providing the titles and
publishers of media as well as annotated'bibliographies

on various references. . . p

e - .

.5. Perhaps it would help if the criteria by which teams-are

peing selectea could be made known to those who requested

* ééplicatién,forms.

. . . ’

Nice job on organization. .

.

~7. =Thank* you for being aréund -- greeting us and seeing that

all is well. )

8. .I can't recommend ahy basic changés because it has been a

well organized, sensibly designed series. ., ,

9. Everyone associated #ith...sessions...has been kind,

helpful, considerate and most grac%ous.

.
-, - ;
g
-~ e
R . LR ]
s

v
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APPENDIX B

, A GUIDE FOR THE FIELD TRIP TECHNIQUE
IN CAREER EDUCAJION

14

=

The field trip is an instructional technique that offers

potential for effectiveness within Career Education. To aid -

3
educators in utilizing this tOol eflectively in career-oriented

programs, the following synthesis and checklist has been conm-
piled. Part I is devoted to considerations within the decision-

making process as to the efficacy of a field trip. Part Il

is devoted_to considerations Pelative to the effectiveness of

4

the ekperience. Section A focuses upon the planning stage’and

Section B on the field trip implementation, follow-up and

- '

evalyation.

rd

Why A Field Trip?

Utilization of the field trip is warranted as a technique

»only in terms of instructional objectives. Teachers and

students must determine whether the field trip is the most

effective and efficient procedure to obtain the experience

and/or information relevant to the learning situation. Within\_
a career education program there are several obJectives that
may suggest the fleld trip technique. Illustrative objectives
of this type -include the following:

il To"deiine an occupational role

2. To obtain a description of an occupation

3. To determine attractive/unattractive features of an
occupation

i, To determine importance of an occupation

5. To determine peroonal dnd technical qualifications
of an occupation

.

R4
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q
~ o0 ,
6. To determine educational requirements "
. 7. To discover the potentia1 rate of eannings 7
8. To determine the opportunities for an occupation_ ;E
§. _To discoverfthe entry rodtes into an occupation R

10. To discoverkrelated positions to an occupation
11. To initiate or maintain interest in career development

12. To increase appreciatidn of the many ways of earning
y . .a living

13. To positively influenc; community-school relations
In terms of such career- oriented objectives plus other
academica11y—oriented instructional objectives, feasibility of

the field trip becomes a consideration.

K 14

PART 1 ) -

. Yes No 1. Will a field ®rip aid in clarification of
‘ concepts that. are suggested in the classroom?

Yes No 2. Can the eiperience of a field trip be infused
with subject matter? ,

Yes No 3. Will a field trio be supported by staff,
administration and parents?

.Yes No §, Will a field trip heln correct miscopcentions
(i.e. interrelationships and factual content)
through direct observations?

Yes No— 5. Will a field trip bé worth the expenditure of
’ time, money and effort?

- Yes No 6. IS there a facility in the community to visit
that contributes to accomplishment of instruc-
tional obJectives°'

4

~ ~Yes No 7. . Will a field trip serve to accomplish objec-
tives more thoroughly than if representatives
only are sent to report back to the total

group°
~ Yes No _8. ,Will it be maore effective to invite a resource
T "person to the classroom or show a videotape

, . of the facility than to undertake 4 field trip?

L]

F™ 5.
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_ Yes No 9. Will the trip pr@uide an adequate sampling
of desirable factors or processes?...
for example: >
., Yes No a) Opportunity to interview worker
- : within Job context >
- Yes No ° b) Opportunity to observe working
s . conditions -
P Yes No c) Opportunity to experience environ-
- : ment of occupation
& ) ’ )
Yes No d) Observation of worker dress
) . Yes No e) Observation.of process/procedures i
) related to occupation .
T Yes No f) Opportunity to explore affective
‘e ) aspects of worker lifestyle such
. ‘ . as satisfaction attitude and
. . perceptions
Yes No | g) Opportunity to observe cooperdtion;
. : interrelationships and inter- .
. ) dependency of workers =
TYes © Mo 10. The field trip is valuable to other factors
- that are discrete to the particular unit or

focus of study.

t

>

i

" Number of !'yes" answers

Number of "no" answers 5

' v-' [ X

v Decision: Take' a field trip f lt : L

Not take a field trip i =

L]

o PART II

[T N ]

Section A - Planning for a Fleld Trip : —
- — < o . .
" —--Teacher: #& ’ ST _ T

T Yées * No .1. Has a survey of potential sites and personnel
- suggested an optimal facility for meeting

‘; ) obJectives? ¥

. Yes No - 2. Has'adequate information (i.e. products,

policies, processes) been obtained about the
. visitatibn site‘7 '

o , Yes No . 3. Does scheduling at school permit a trip tc
ERIC this site? o E 2R
A mex: provia c _,.3'_,?;. ia,* . .




Yes
Yes

. Yes

Yes

l“‘r*‘“ b R

Yes

Yes_

Yes
Yes
fes
Yes

Yes

Yes

No

-No

No

No

.No

No

No

No

No

No

10.

11,

15.

---Teacher-Pupil:

Yes

Yes

. Yes

Yes

Yes

No.

No

No

. No

No

1.

Is the schedule, that is time and day,

feasible?-

o
0,V

. Bas the administration and other -staff

given support and approval for the trip? \

Do parents support the trip?

Have arrangements *been made and gonfirmed

at the visitation site?

Have representatives of the visitation .
site been informed as to background, type

of information and’ type of experiences

being sought by. the visitation participants°

Will there be a visitation guide or director

at‘the_site?

Has the “Yeader or teacher previously
experienced the trip?

-«

If transportation is nécessary, are facilities

availlable?

If the necessary transportation is available,
have definite arrangements been made?

approved?

- If £inancing 1s required, has a source been

If needed, have arrangements been made for
parents or other personnel to accomoany the

group on the visitation°

If required, are all consent forms completed?

Has the need and motivation been established
for the trip?

Has an understanding of the specific purposes

of the trip been established?

Have desired outcomes of the trip been

established?

g

Have student ecommittees been organized to
help with planning, process and follow-up

of the field trip?

Have committee and individual responsibilities
been identified? -

R .37

-
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" “Yes

1

-5 - )
Yes No Thank yous
. : . /
Yes .y No Reading . ~
Yes No Interv%;wing'
Yes No Note taking
-
Yes No Observing
- Yes No Drawing-'
Yes No Asking questions ° -
Yes NG , Summarizing ’ ‘ .
Yes No Speaking - -
Yes No Evaluating ‘ *
No 6. Has the use of other instructional tools a
: such as reference reading, films, filmstrips,
records, photos and resource personnel been ’
utilized to provide a comprehensive back~-
ground for the trip°
Yes No 7. -Have pupil questions relative to such aspects
_as environment, satisfaction, skills,
abilities and requirements been identified°
Yes No 8.. Have teachers and students formulated a
checklist to be carried by all on the trip?
Yes No. 9, Is there understanding of any necessary
safety or special ‘'regulations such as dress,
behavior and materials?
Number of "yes" answers in Section™A
‘ Number of "no" answers in Section A
Decision: Planning for field trip is complete
N Planning for field trip is incomplete
Section B'- The Trip
Yes No 1. Is it possible for the'participahts to, ,
. organize quickly and begip the experience?
Yes No 2. Do the participants function in specified
roles whenever appropriate?
Yes No 3. Are the techniques designed to emphasjze

* aspects of the trip implemented as anprcpr;iate'ig




~ o . -6 -
’ ‘ N , p—
Yes. No"‘ 4, - Do the site personnel respond to objecfgves
: v and needs of the group?
Yes No '5. Do the participants demonstrate that they
- o have been encouraged to react and question
' spontaneously° . .
Yes yo ' 6. Has a planned return trip\activity been
) implemented° . .
»
? \
’ -Section C ~ The Follow-Up
iés' No 1. Is there opportunity for follow-up subsequent
¢ ., to the tri .
.Yes No 2. Has th perience been related to th
objective of the 1esson°
Yes‘ No . 3. Has the group discussed questions and concerns .
formulated prior to the trip";
Yes No ., .Have observations made during the trip been
- o~ discugsed’ ©s
) ‘Yes “No 5. Have follow-up éétivities such as reports,
exhibits, dramatizations, writing, art,
scrapbooks, maps, bulletin boards, vocabulary
and visual aids been initiated?
) J [
Yes No 6. Have plans been made to publicize _the trip 'in the
. local press or the school” paper? .
Yes * No 7. Have the follow-up thank you letters been .
: ’ . . written and sent? . o
vy !
Yes No 8. Has the trip been summarized? =3
Yes . ﬁo 9. Are répresentatives of the visited faeility-
" available for follow- up questions?
- T ) 1
Section D - Evaluation : :
Yes No I 1, Was the trip effective in terms of meeting
. instructional objectives? "
. . |
Yes No .2, Did the trip provide motivation for new
. interests? (/
. Yes No 3., Were student questions answered during the
‘ . _trip?
r Yes No Y, Are evidences of growth such as self- reiience -
. or control, courtesy, critical thinking,
“l . appreciations, communication skills observable°
LS

ENC F ’ )
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Yes - No " ,5. .Did the trip provide- a basis, Tor reé\Mmeﬁ—\
dations of better planning and/or utility
‘ ++ - at another time? .

Yes No . 6., Does the trip provide an gddition to the
. ) ' community resource file?

.
PR R

Decision:

. Comments as to effectiveness, applicability, and other aspects.

\\Number of

. The field trip-did not -

-

<

Number of "yes" answers

no" answers

The field triﬁ.effectidelyamet

objectives, therefore was a

profitable experience L-

’

effectively meet objectives, .
therefore was not 'a profitable
experience and should nct be
repeated within this emphasis

@ f ‘.
-

~
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= Program and Team Goals, and Team Objectives fon .
EPDA Mlddle,School Teacher Career Education Instltutes ) Lt

) - i . - A PR .
. . . . 4 ]
College Goals: _ o ! .,
> o = " : -
1. To devise‘stéiﬁegics for developing #&hd sponsqring both pre-
and inservice cle tary teacher training activities, coursegs, work-

shops andA}pstltutes ip career education.

.
.
¢
“

2....To serve as a Resource Center in Middle School Career Dducatlon
Currlculum Development avallable to area schools, middle schéol educa-
,tion personnel, and other colleges w1th middle school teacher training
programs. ) .

- 4 . .
3. To develop an awareness for the exigency of career educatlon
goals,. concepts, skills, and knowledge as viable curriculum develop-

= ment and lnstructlonal competencies needed by middle school teachera
4. To\traln one middle school teacher educator to assume a leadership
role in the. college's efforts to develop both pre- and inservice - -,
career education activities, courses, workshops, and institutes for
L the}nlddle school teacher and administrator. :
] o . v . .
- Part1c1pant Team Goalsqgnd Obgectlves
1.8 The team will devclop understandlng for the role that Career
"Education can and should play in the educational matrix of all youth.
P .o . LY
1.1 Nili1identifya%he discontinuities and contempory problems '
that have led to proposals égﬁ Career Education.
oL 1.2 Will trace the historical amﬁ‘cedents of the Career Educa—
4 . .tion movement. .
1.3 Will identify and interrelate the major theorlesgof career .
» , 4 development.
1.4 Will examinme the worklng definitions of the Career 'Educatioh

concept proposed in Regénts Paper #11, CIOE's poaltlon

papers and USOE's CCEM. . . oo

- 1.5 Will identify. th® competencies needed for entry into an
oecupatioh and/or the world of work as-exemplified by the

, concepts of Career Education. - .
* 1.6 Will identify the developmental needs of -middle ?;‘1901 .

children that cap be met through Career Edggatlo )

2.0 .The team members—will™ enhance their knowledge and appreciation

of the world of work and the dynamics of the dlscontlnultles imposed -

by the 1mpact of accelerating technologlcal Change. .

2.1 Will test attltudes, app cciations and understandlngs

) against those of people lnvolv d in other occupations.:
2.2 Will become aware of occupatlonal entrance level .require-
% ments and their historical trends. . .

& ' .
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2.6

3.8 The

; ’

Will develop a sens1t1v1ty to the rapid cvolution of new
career opportunities. .

Will develop an awareness of the methods by which future
needs for laborers, technrc1ans and professionals are
projected. ‘

Will develop an awareness of the alternative programs of
preparation available for meeting occupational entrance
level requlrements

Will develop an awareness of the technlques and uses of
job analysis and task agalys1s by those developlng occupa-
tional currlcula.‘ , .

= . £

team will develop the necessary knowledgeq understandlnqs)

and skills specific to technlques of curriculum fodification through-.

infusion

3.1
3.2

.0

3.6

3.7

3.8

3.9

4.0 The
ment and

develop instructional materials for classroom use.

w1th Career Educatlon elements., . , -
Wlll examlne extant * school district goals ~ 4
Will examine exlstlng middle school curricula to determine
student’ learnlng outcomes sought through extant learning
experiences .x

Will’ identify prlmary sources for carcer relevant 1nformatlon
the "occupatlonal cluster-

Will understand the usefulness
ing" conccpt as criteria f aluating, asseseing and
managing knowledge of the Aorld of work.

Will develop skill in identifying student behav1oral ‘ '
outcomes to be sought $thrdugh middle school curriculum ““}
.infusion with career relevant ‘learning experiences. .
Will develop comprehensive grade level learning outcomes
incorporating extant -learning. outcomes with career educa-
tion learning outcomes.

Will identify subject area concepts, units, “and/or learnlng
experiences that will. serve as organizing centers through
which comprehensive grade level learning oltcomes can be
sought.
Will develop sklll in constructlng measurable performance
(behavioral objectlves)

Will develop skill in constructlng criterion referenced
measurements for such perfornance objectives.

4 ’

team will demonstrate the ability to plan, organize, imple-
apprais® .career .education teaching-learning experiences and

4

Will identify®and ‘examine alternative learning strategies.
Will develop fused instructional plans.

Will develop independent study programs and supportlng
programmed materials. .

Will develop, when necessary, supplementary Career Educatlon

unit plans. . .

Will plan‘a learning information management system.

Will develop crlterlon referenced measurements of student
progress.

Y
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Program & Team Goals, and Team Objectives ' Page .3

« .

. - .

5.0 The team will plan strategies for promoting Cifeertﬂducgtion e -
through staff development program within their homd school and/or
school district. ' . / )

. 5.1 Will apply the skills and understandings necessary to
' establishment of the identity and working effectiveness
of the team. L o .
5.2 Will develop an understanding of the change process and
examine the potential for application of two or more -
change process models in the local situation. )
‘5.3 Will enhance understanding of the planning process, Co
particularly as it.applies to involvement of diverse groups.
5.4 Will develop plans for the use of consultants and advisory
groups. . _— - ‘ '
5.5 Will develop plans for communication internal to the
school building and the school district.
5.6 Will develop plans for external communications with the
community and its agencies. - .
5.7 Will develop a formal proposal and submit an application
for a mini-grant for a project to he carried out during
.. &+ the school year 1974-75. ) ,
#5.8 Will plan, develop and implement a component for staff
development with a target or specified audience.

-

s

X

-
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Organizing Centers

. . ¢

The Institute or Workshop approath to learning is designed to
. release thie creative talents of the participants through learning
, activities that have sSchievement of a goal or resolution of a prob-

lem as an ultimate outcome. .

The very essence of this approach lies in the involvement. of
every participant in meaningful activities, anyone of which may
address itself to several, or ally, of the Institute goals and/or
subordinate objectives. . . )

. ‘ . ¢
_The Institute Director assumes. the responsibility for guiding
the total effort to ensure a balanced involvement toward a total
. achievement of a matrix of established goals and objectives.

organizing centers. An organizing center /may Le viewed as a pro-
Ject, activity, research effort, demonstration, that may become

an effective vehicle for moving the group through a:;complex of
learning and developmental activities direeted toward achievement
of specialized goals and ,objectives and whenever possible resulting
in a usable pfoduqt and/or mastery of a useful process.

.Toward this end, we propose for yourﬁgonsidération these

: For the _most pért the o;ganizigg}ceniers proposed here have
been selectéﬁ because they lend themselves to team or task force

» efforts. Such task force efforts during the conduct of the Institute
should contribute to the establishment of task force identity, to’
mastery of the working relationships, and establishment of supportive
relationships essential if each task force is to serve as an ef- '
fective change agent upon-return to the home schoolp setting.

-
0

A -

I. Developing a Program to Explain the Career Education Concept.

v . ”
!& A task force might undertake the preparation of a program
for orienting other teachers. in.their school system to the Career
Education -concept. The approach might vary from a lectu¥e-panel

type presentation to a programmed audio-visual presentation suitable
for groups or a programmed presentation for individual use.  Content
would be suitable to thé professional needs of the audience. Activi-
ties would include preparation and/or selection of the audio and
visual materials that would be most effective in explaining the
.concept. - : . . s

The program might be piloted with another task“fcrce”or with
the total group. - -

> -
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Organizing Centers, page 2 B ) oy
B. A task force might undertake the prepafation of a program
.for orienting a lay group (PTA, Service Club, etc.) to the Career
Education Concept. The task force would address the concerns out-
lined in 1.A., but content would be adjusted-to the needs of a lay
group. ) - .

Note: If task forces within the Institute cooperate, several
products might be developed ahd each task forde could have
copies of the others' efforts. . -

2
rd

II. Initiéting a Community Resources Surdgf.'

After an Imsfitute activity in 2rganizing and experiencing an
industrial field trip, a task fprce .inight undertake the initiation
of a loeal community resource Survey. An individual task force-,
might work independently within its community for three or four
days to get this underway. Products resulting from this Organizing
Center might include taped interviews, film slides, resource refer=

ral cards, criteria for selecting a field trip location, etc,.

P

P
e~

1II. Identifying curriculum areas for infusing with Career Educa-
tion and learning experiences. -

e s

>

A task force might exa ine the State.Syllabus, a local curriculum
guide, or a locally -adopte tbook series in one or more subject
element  infusion points. Further steps
ements .and -performance objectives with
elop instructional plans.

- - 2

areas to identify career
could be taken to match
* those infusion points and

IV. Compilation of an Annotated Bibliography of Career Relevant
- Literature for—the-middle schood levels.

: ) »

.Applicatfion of the Career Education elements and themes to the
‘selectiqg of elementary literature at several reading levels/ suitable-
for independent and/or group reading. '

A v

/ -
. V. Development of a Career Education Game. CoT

<

A task force might undertake the study of gaﬁing theory and
.apply it to devising a game as a learning strategy .for the accomplish-
ment of comprehensive objectives including a subject matter area )
and one or more Career Education elements. «

Part of this activity could involve the examination of existing
gaming ,materials both locally and commercially developed.

) VI. Development of an Information Support (Maqggemeﬁt) System,

A task force might undertake the design‘of a Career Information
support system that would provide access by. teachers and pupils at
the critical teaching or learning instant. . -
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- . m -——r
VII. Career Education Proposal. v

A - .

Each task force will undertake preparation of a proposal for a
mini-grant to support carcer education .development in their school
during 1974-75. o -

. The task forcémﬁight develop a strategy for persuading the local
board to matcH the EPDA funds and role play a local meeting with
board or administratien during which they present their request.

'VIII. 'ETV Tape Programs. )
. : <

A task force might undertake preparation of several~LTV programs
for use through the school system and/or community in informing others
of the meaning of .Career Education and its implications for profession-
als and lay people. : ’

IX. Career Educatign Bibliography.

» : '

A task force‘might undertake prepa#@%ion of an annotated bibli-
ography on career education to be shargq\ziip their colleagues in
the school system. -~ :

n B - e '

X. Testing and Measurement. ‘

P

A task force might conduct Y search for adequate standardized °
tests relating to career education elements. Part of this activity
would involve actually taking the tests. ’

XI. Local Job Market Survey.’

L}

.
i

A task force might select an occupational cluster, examine career
ladders within that cluster, inventory opportunities for local émploy-
ment .now and in the future, identify graduates who have agtually entered
this cluster and through interviews determine the means of job entry used

XII. Employment Services. . ’

" A task force ﬁfght visit the local employment service, determine
several jobs of high local availability tp high school graduates and
then ddtermine, by visiting personnel managers, the personal character-

3 istics and qualifications they consider in.filling those positions.

-

. XIII. Finally--A Sleeper! . R

& -

A task force might undertake the planhing of‘> unit of instruction
that is of high quality in all respects but does not relate to any |
career education concept. . .

e
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- Instructional Resources

1.0 The team will deveIop understanding for the role that Career Education can-
and should play in the educationaI matrix of alls youth.

1.1 Read1ngs 2 ]
. Drucker, Peter F s THE‘AGE OF DISCONTINUITY Harper & Row, 1968

' Toferr, Alvin, FUTURE SHOCK,’Random House, New York, 1970~

'PaneI Secondary students discussing the decisions tjey musi make and
" . what they nead to know. J . -

\Task Force D1scuss1ons ""what are the problems in our comﬁunity?"

Task Force Reports and GeneraI Discussion: "Are these problems
general or are some un1que to particular commun1t1es7"

1.2 Read1ng

HWirth, Arthur G., EDUCATION IN IHE TECHNOLOGJ CAL SOCIETY, Intext
Educat1onaI Publishers, Scranton, 1972

=

Herr, Edwin L., REVIEW AND SYNTHESIS OF FOUNDATIONS FOR CAREER
/{ EDUCATION, ERIC C1ear1nghouse VTE, The 0h1o State University, 1972..

Speaker - A regional director éZ\yccupat1onaI education or a college
professor, , .

.

1.3 Reading

Super, Donald E., THE PSYCHOLOGY OF CAREERS, Harper and Row, New
York, 1957.

.

Roe, Anne, THE ORIGIN OF INTERESTS American PersonneI N'Guidance
Assoc1at1on Washington4 DC, 1964 .

Ve

T1edem£n David V., CAREER DEVELOPMENT, College Entrance Examination -
Board, New York, 1963.

s - » THE PSYCHOLOGY OF OCCUPATIONS W1Tey, New York, 1956.

G1nzourgh E., et al, OCCUPATIONAL CHOICE: AN APPROACH TO A GENERAL
- THEORY, Columbia Un1vers1ty Press, New York, 1951

Blau, Peter M., et al, "Occupational Choice: A ConceptuaI Framework," -
INDUSTRIAL AND LABOR RELATIONS REVIEW, Vol. 9, no. 4, QuTy%]gSS_ pp. 531-54:

Speaker - A counselor-educator who can undertqke a report and synthesis.

Panel of participating counselors,
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Instructional Resources, .page 2

1.4 Goldhammer, Keith and quert E Taylor, CAREER EDUCATION: PERSPECTIVE
. AND PROMISE, Charles E. Merrill Pub'l Co., Columbus, OH, 1972. :

U.S. Government Printing Office, CAREER EDUCATION, A HANDBOOK'FOR
IMPLEMENTATION, Washington, D.C., 1972.

Gibson, Robert L., CAREER DEVELOPMENT IN THE ELEMENTARY SCHOOL,
Charles E Merrill, Columbus, OH, 1972.
~

NYS Reqents Position Paper #]1 OCCUPATIONAL EDUCATION, Albany, New
York, May 1971. 3 .

Presentat1on by the director The Comprehensive Career Education Model.
Goldhammer & Tay]or, ;gig. ’ |
Gibson, igig. R -
Speaker, personpel manager or plant manager .
* Panel, workers% ‘om~a Tocaks business.

Interviews, neighbors a field. trip to a factory, parents, random
contacts. o »

s/

Discuss1on amonq istitute part1cxpants

‘ Hav1nghurst,‘Robert HUMAN DEVELOPMENT AND EDUCATION, Longmans, Green
and Co., Inc., New York, 1953.

Maslow, A. H., MOTIVATION AND PERSONALITY, Harper & Row, New York, 1954.

Rogers, Carl R., ON BECOMING A PERSON, Houghton Mifflin'Co., Boston, 1961.

Speaker: a developmerital psychologist from the bo]]ege facq]ty.

The team members will enhance tﬁelr knowledge and appreciation of the world.
of work and the dynamics of the discontinuities imposed by the impact of"
accelerating technological change .

2.1 Field trip to a business or industry with planned interviews of worﬁers.

Reading including such contemporary fiction as Arthur Haley's WHEELS,
newspaper articles on the Vega plant at Lordstown, Ohio and the Saab
' planned modifications to deal with worker d1ssatisfact1ons
2.2 Readings
. 2.3 Toffler, Alvin, FUTURE ‘swc, Bandom House, New York, 1970.

Berg, Ivar, THE GREAT TRAINING ROBBERY, Beacon Press, Boston,
1971.

U.S. Dept. of Labor, OCCUPATIONAL OUTLOOK HANDBONK, Washington,
bC, 1972.

»e
[}

E~ A9
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nstructional Resources,.page 3 &
¢ : :
- Field Trip - combine with 2.1

Speaker and/or panel - Personnel managers and business executives.

2.4 Speakers from state labor department, state employment service,

- county planning comission, State Vocational Advisory Council,
. - college faculty. :

Reading *

- Morton, J. E., HANDBOOK FOR COMMUNITY MANPOWER SURVEYS, W. E. Upjohn %
Institute, Kalamazoo, MI, 1972. , -

- /2.5 Panel(s) including:

ce counselors, BOCES occupat nal edycation director, industry-
,,-education coordinator, private’ trada school\administrator, two-year

H

» college director of instruction, twotyear college director of
e ﬁ;: continuing eddcation, an employment Service counselor.
Y
© - Speaker(s) )
e . A representative of a registered union apprenticeshib training program,

a representative of an industry-based trainirig program.

A Field trip(s)

‘ BOCES occupational education center,. agricultural and technical
: . college, community college.

2.6 Speaker: state employment service, curriculum coordinator from’Regionéli
Oceupational Education Center, professor of occupational education.

e ofa 4 . e

Reading - ’ - ~

Fine, S. and W. Wiley, METHObS'FOR MANPOWER ANALYSIS, Upjohn Institute,
Kalamazoo, MI, 1971. :

»

;,3.0 The team will develop the necessary knowledge, understandings and skiT]s
specific to techniques of curriculum modification through infusion with
- Career Education elements. ) .

a

.. "+ 3.1 Copy of local school district goals. . ’
] t% Speaker: The building principal of the team.

Panel.~ school.board members.

3.2 . NYS State Syllabi.

. Textbook series in use. :
[ Local curriculum guides or handbooks.
Special programs, e.g. AAAS science, etc.

\
4 . . ., . -
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- # 3.3 DICTIONARY OF OCCUPATIONAL TITLES.

OCCUPATIONAL OUTLOOK HANDBOOK.

The commercial occupation information services current]y subscr1bed l
to by your school system, e.g. Chronicle, SRA, Mid-Hudson,, etc.

N
B'nai B'rith Vocational Service, A DIRECTORY OF FREE MATERIALS FOR
COUNSELORS AND'\EACHERS Sextant Systems, Inc., Milwaukee, WI, 1970.

Drier, H: N. /Jr anﬁssocfates, K-12 GUIDE FOR INTEGRATING CAREER B
DEVELOPMENT INIO LOCAL CURRICULUM, Jones Publishing Co., Worthington,

OH, 1972.

World of Work, PRE VOCATIONAL FILMSTRIPS, Edu-Craft, Detroit, MI, 1972.

Taylor, John E., et al, AN OCCUPATIONAL CLUSTERING SYSTEM AND
CURRICULUM IMPLICATIONS FOR THE COMPREHENSIVE CAREER EDUCATION MODEL,

Human Resources Research Organization, 300 N. Washington St.,
Alexandria, VA, 1972.

Center for Vocat1ona1 and Technical Education, ABSTRACTS OF INSTRUCTIONAL
MATERIALS FOR CAREER EDUCATION, The Ohio State University, CoTumbus, OH.
To be used in connection w1th the ERIC Library System.

- ERIC, CURRENT INDEX TO JOURNALS IN EDUCATION Macmillan PubI1sh1ng Co.,

Inc., 866 Third Avenue, New York NY To be used in connection with
the ERIC Library System.

THE NATIONAL STANDARD CAREER EDUCATION MODEL Educationa] Properties,
Inc., Irvine, CA. -

Mesa Public SchooIs, CAREER EOUCATION.fHILOSOPHY AND GOALS, M£;;,
AR, 1973. . ‘

The local curriculum

Readings

Liles, Sam and Raymond Bernabei, NRITING AND USING BEHAVIORAL
OBJECTIVES, University of Alabama, 1969.

Mager, Robert F., PREPARING INSTRUCTIONAL OBJECTIVES, Palo AIto,

Fearon Publishers, 1962. g\\’___"__~» )

4.0 The team will demonstrate the ability to plan, orqan1ze, implement and
appraise career education teaching- -Tearning experiences and deve10p .

4
-4

~{nstructional mater1a15 for classroom use.

Read1ngs
Deay, Ardeth M., Nancy Straus.and John N11cox, INFUSION MODELS,

.Cornell Un1vers1ty, Instatute for Ocgupational Education,’ Ithaca,

NY, 1973.




instrﬁctionol Resources, page 5
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The ERIC system holds many examples of materials developed by other
schools. See ABSTRACTS- OF INSTRUCTIONAL MATERIALS FOR CAREER
EDUCATION. Special attention might be given to those developed

in Mesa, Arizona; Cobb County, Georgia and the State of Wisconsin.

Consultants: Your on-campus spocia]ists in curriculum and instruction.

° 5,0 The feam will olan stratedies for promoting Career Education within their
. home school and/or school district.

t s
5.2
. 5.3
5.4
5.7
.
/pas
4/26/73 .

.Reading

Cartright, D. and A Zander, GROUP DYNAMICS: RESEARCH AND THEORY,
ﬂirper & Row, New York, 1968. (Chapters 1, 3, 11 and 31)

Consu]tant/Speaker - Director of.County Cooperat1ve Extension Service.

Reading ;
Hoeltzel, Kenneth E. CHANGE AND INTRODUCTION OF CAREER DEVELOPMENT

INNOVATIONS IN THE SCHOOL, uhpublished. (Director's folder--4th session)

Panel: Participating principals.
Readings

Davis, Russell C., PLANNING HUMAN RESOURCE DEVELOPMENT _Rand McNalty
and Co ., Chicago, IL, 1966.

Bennis, Warren G., et al, THE PLANNING OF CHANGE, Ho]t Rinehart,
winston, New York, 1969.

ead1ng .

. THE ADVISORY COMMITTEE AND VOCATIONAL EDUCATION, American Vocat10na1

Association, Washington, ‘DC," 1969.

CITIZENS ADVISORY COMMITTEES AVENUES TO BETTER SCHOOLS University
of State of New York, The State Education Department, A]bany, 1952..

~The Agr1cu1tura1 Advisory Board, A HANDBOOK FOR BOARDS OF EDUCATION,

SCHOOL BOARD MEMBERS AND TEACHERS OF AGRICULTURE, University of the
State of New York, The State Education Department, Klbany, 1965.

Constultant: Director of regional occupational education center.
eacﬁer of agricultural occupations. . .

Guidelines will be provided by the State Education Department.




1960 KENNY ROAD .
COLUMBUS, OHIO 43210

%

4 L]

b

_ _ SELECTED R:FERENCES ON
, : CAREER EDUCATION

PR

Phone {614) 4863655 THE OHIOQ STATE UNIVERSITY

The folloying list of selected references contains someysi{;nificant documents
currently available on "Caréer Education.” These referejces should prove useful to
educators for planning, implementing, and operating careex, education programs. For
additional information, refer to Research in Education (RIE) Abstracts ts of
.Instructionel Materials in Vocational and Technical Educasion ZAIMj Abstracts of
Pesearch Materiels in Vocziioral and Technical Educetion (ARM), and Current Index
to Journels in Education (CIJE). Instructions for ordering ERIC documents are
attached to this reference list. p

]

ABLE Model Program. Introducing Career Lducation to Teachers: A Ha.ndt;ook for

Consulte.nf.., , Workshop Ieaders, and Teacher Educators. Springfield, IL: )

Vocatlonal and '!.‘erhnica.l Education Division, State Doard of Vocational
Education and Rehahili tetlon; and DeKalb: Northern Tilinois Univexsity.
April, 1972, 108 pp. ‘ED 067 W87 M¥ $0.65% 1C $6.58., Also available
from ABLE Model Progream, Northern Illinois University, LeKalb, Illinois
Go115  ($5.00). '

Abghracts of Ruseorch and Development Projects in Caweer Flucaticn, Washirjton,
DC: Division of Vocational snd Technicol Education, Office of Education,
U.S. Departomen® of Hsalth, Educabion, and Welfare. June 1972. 153 pp.

ED 063 520 MF 30,65 HC $6.58.

Anerican Vocational Assocziation. '"Career Education--Is It a ¥ad or a Major De-
. velopment?" Americen Votational Journal. Vol. 47, No. 3 (March, 1972), en-
tire issue. :

-

Be‘}:er,'G.E. "The Teacher's Rolé in Career Edu"ation. School. Shop, Vol. 32,
No. 3 (I‘.ovember, 19'72), 35-37.

<

Banathy, Bela H., and Peterson, Robert M, Employer Based Career Education (EBCE)--

A Model Developed at the Far West Le.boratory for Educational Research and
Development.” Paper presented at the 1972 Annuel Meeting of the American |
Educational Research Association, Chiceago, Illinois April L, 1972, Complete
text 49 pp. ED 062 539 MF $0.65 HC $3 29, : '

Begle, Elsie P., et al. Career Education: An Annota.ted«Bi'b]_iography for Teachers

and Curriculum Developers. Palo Alto, CA: American Institutes for Research

- in ;he Behavioral Sciences. January, 1972. 312 pp.  ED 073 297. MF $0.65
' HC 13016. .o ’ : ’ -

-~ -
“
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"Career Bducallion., What It's All Avout.’ 'l'lxe > Netional Assoclalion of :)g_condur_y
‘School Principals (NSSP) Bulletin. Vol. 57, No. 371 (March, 19‘(_) entire ~ T
issue. ’ ‘

Career Education: A'Model for Implementation." Business _ls'g‘uc'.atior:« $'orun. Vo],,
- 25, Mo, 8 (May, 19717, vp. 3-5. , - ‘ '

-t
Carcer Renewal for Adulis through Iduca,t on; A.Position fw;,cr fromn the National

AT Rdvisory Councili@n Adwit Edication. has,hln&r"nn' . S  Halional Advispry
.Counclil on Adult Education. Mrw, 1972, 22 po. ID‘“O(SIL 590 MF $0 65

T 3$3.29 . -

—

« N M

Childerc, B.E. and Ni {; Charigss+~Rostserondar 1 Caxwzs Kcuesbion, Career -
» Bdueation Monogreph Mo 5. 8MRaleigh, T Contsy 1u; O~cupalional Education,

- North Carolina State University. 1973. 202 pp.

s

Davenport, Lawrence, and Petty, Reginald, e€ds. M—B"oru_les wnd Corcer [lduce tion, .
Columbus, Ofi Educetional Commnity end Counsulfanls Associlabes, Loc. 1973.
Availeblc fro.n Bdueational and Community (énsuﬂ,n'xt.,, Assoc L&t(_a, ne..,

683 E. Broad Street,  Columbus, Ohio, $2.80,

Denues, Celia. Career Pérspective: Your Choice of Work. Worthington, OH:
Charles A. Jones Publishing Company., 1972, Available from Charles A.
Jones Puvliching Company, It Villege Gx‘cen,’S’.E.; Worthington, Ohlio,

Drier, ilerxy N., Jg. Caveér Development XKcsources-i Guide to Audiovisusar aud
Printed I'La‘;,ezals , K-12. Worthington, OH: “Cnarles A. Jores Publishing Com-~
pany. MayW1973. 312 pp., Availeble from Charles A. Jones Publishing Com- .
pany, 4 Village Green, S.E., Vorthingtoa, Ohio, L oo

A

» _F-12 Cuide Tor Lntbgre,tlux; Caraer uDevéTdnmoni' mtu Iocal Cureiculum,

‘Tlorulun;rto n, Oi: Charles A, Jones Publishi*xg Conpﬂ.n\y, L V1]1e.'<e Oreen, S.E.,
Yorthitmlon, Ohio, 86,05,

Punn, Co J., ood Payeel BiA) F. Yorld of Work: Occupalrynn ! -Vincalional Guidance -
in tne Tiementesy Grades; A Handeeol u,r Toa f‘bela, “end Loud: :PLuro. DaT]a s, X
The Ie'?he Prc.m 19{)‘ 230 pp. - . . T

. . .
Elliot, Ian. ’kcmutum Orientation Means Work for You." Lrade Wvacher. Vol. f35y » ‘“
\Ir . 8 (‘“L'Dr.ll 19'-1)’ po. 60"6)0
Dva’?‘,g, Runez*. ., and Terry, Dvnu R., eds, Zharging 14> Bo'e of Vocational 'Tea.ep_e_g
. Educatior. Urbvena, IL: University of Illmom leﬂge of Edusetior. 1971.

29 pp. ! B W

219 pp. 059 399 MF $o €5 HC $9.87.

Garber, Bill G. The Comparative Ef:ects of Two Methods of Instruction Upon the \Y s
Attitudes of Elementary Education Majors Toward Career Education. Doctoral
*  Disgertatidn. Columbia: University of Missouri. Available from University
Microfilms, A Xerox Company, 300 N Zeeb Road, Ann Arbor, MI 48103 (MF $l{» 00;
Xeroxogra.phy $10 0d). '
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. . "‘urnb:.ll Williem W., chrm! Proceedings of\tne Conferences on Career Education |
. (Beverly Hills, CA, and Washington, DC: May, 1972) Princeton, ,NJ. . ’ |
' Educationsal Testing Service. 1972. 103%pp. ) . .
Ny

N .
U S. Office of T‘duca&ion !_\Pg_ilracts of Exenplary. Projects An Voc‘a%g\ onol. Fducation.
" Viashington, DC:.” DI vision of Vocational and Techal.:el v.rb'(.n viom) U.m—Oﬂ‘ice

. of Fducation, Iove"\ber 1971, 124 »p, - BD-CLO 259 i £0, 6,_ He $6.58.,

ﬂ

—_ -, o |

L 4 L . Swuary of the Secret m*y 8 Reglonal 0“!:: nrfees oo Vocational Education, |
5 Region VI Contereice, D..J.las, Texas Aﬂr“l« 9—’*0 L“f{_.. Uashngton, IC: |
4

u.s. Office cf Bducatlon, Depa.rtr"ent of Health, muucetlon, a.nd Vielfare. 1971. C
e Venig, Robert F., and Wo1 &mlc, , William D. Review and Synthgsis of Djtera ure
N on’ Job Treifing in Tndustyy. Informetion Series Wo. 62, Colpmous Oif: e, |
(‘enter fok VocaFional a:l&‘ Technical Fducati ion, The Ohio fitase U'ltv\'.:'swy. |

- » 1972, 72 pp.  -ED 062 514 Mr &0, 65 1 ﬁ 29, Also avallable frm;

L —

[the Government Prmtlng Office Wa.s!‘ﬁ.ro;fon, 20202,

. 3
~ Xvorthlngton, Robert M, 4lCa.1 eer Fdacation and the Cé&..m;nggr Jaaior Colle&_.ul’xe.-
" . sentation at the National Seminar for Staz;° Dvectors of urfmity-. unigr -

.Colleges (Columbus, Ohio, Ja.nuary 10, 1972) Ja.nuery 10,31972." 12 pp.,
w1)066610 MF$065 HC$3 . oo

L}

T Corrprehen_s_l_ve Iie_rs_onnel Peveloprent fox Carecr Rducetion. Presentation
at the Annual Leadership Develovment Seminer for State Virectors of Vocat: onel |
Eduehtion (bth, Las Vegas, Nevade, September 15,,1972), Washingt or, IC: ‘
Burea.u of Adult Voc&ulona.l and Teehnloal Education, U.3, Qifice |

Education, SeB\ember 15, 1971 38 pp. Ei) 066 619 MP $0.65 - nc 5“.29.

|
) . Technical Iducc.tlc,n Careers Umlmitncl T’t‘c‘mn‘& .kon perore the s - ‘
Vational Technical Edueetvm Clinic (I‘ort Wo::th Lacas, Moron 15, 19727, o ‘

Washington,”DC: Burceu of Adult, Vocalional, and Technicel Kducation, . e
u. ‘% Office of Lduoahon, March 15, 1972.¢ ?‘3 pps 7 ED Q66 61 3 WE 565 .
. HC '3 ?9 _ - "
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SAMPLE APPROACHES FROM SUMMER '73
FOR INTERNAL EVALUATION

o

ol .
Progress Report by Teams )

- 1. Activities engaged in to enhance knowledge, understanding and attitd&es .

[ 4 ‘

about Career Education:

Activities most useful:iih

. Recommendations: B .
~

2. .Plans and activities developed to promote’ Career Education within your
home school or district: : g
Description:
Anticipated successes and difficulties:

Useful ;ssistance and Jupport:




.

-

Weekly Report [ .
Place X on the continuum for each day.according to your overall

evaluation of that day's program.

. ' .
)

& Least Value Most Walue
Mm:ldayf ) ) ] g
Tuesday > e oo o - -
Wednesday :
Thursday '
Friday & l C

&

s Positive comments about this week's activities: ,

; .
-’ I e~ ..
. .

Négative comments about this week's activities:

.

"Suggestions for future activities:




Summative R.éact:ioﬁ Report ‘ (

1. General reactions to the workshop:.

.
Ot

*

2. Identification of most helpful speakers, field trips and activities:

*

«
+ > 4 [ f - ] Bd bk i

3. Identification of least helpful activities:

! .

4. Suggestions for future workshops:

«
-
v

. . '

5. _Additional commenta:

% .

6. A good definition of career education:

J




e

Summative Reaction Agpprt X o

Rate each item on this scale:

- S-excellené 4mgood = 3madequate 2mfair 1=poor
Facilities :' 5 4 3 2 ‘1.
Directors .5 4 3 2 1
Ingtructional staff and "‘é o,

“ uItan*ts -3 ‘ LI LT [ 5 ¢ . ,‘4“' Hadi 3 [ 4] ?!2 PR 12 . :ﬁr s
Reference méteriale . 5 .4 3 2 - k.

Provision for group

interaction 5 & 3 2 1
A Works.hOP met expectatf:i‘.o‘ns . 5 A ‘3 ‘2,&; 1 ;_’_‘_,:.
- Overall workshop rating . 5 4 3~ 2 1 )
. L e )

’¢f,f:’ -

Identify experiences you ﬁaye had here that you plan to duplicate,

alter or deleté whep you organize your own career education programs.

1. xperienzée we yrovided that you plan to replicate:

-

A =

P~

2. Expefééncea we provided that you plan to change or alter?

3. Experiences we provided that you plan not to uge:

4., Additional experiences that you plan to implement in your schocls: |

-

5. , How would iou now define career education?

N A it

N ' . .




. . !

; Seif-Evaluation

Based upon your own thoughts about your obvious input to this workshop;

-~

_ how would your peers rate yod as you camé acrogs to them? Circle your g

response.

e -

‘

a) 'ay.\(;e 10 9 8 7 6 existing -4 3 2+ 1 0 dead

b) turned Co on and '
on 10 9 8 7 6 off 4 . 3 2" 1 0 off
i S R X t s S U S B T AR R A P A w3 4
P é) committed . ) J4°  here for
.. to career T . hours and
education 10 9 8 7 6 kind of 4 3 2 1 0  money
d) wamm ‘ ! luke N - prett§ ,

person 10 9 8 7 6 ~warm 4 . 3 2 1 0 cold
-e) real 10 9 8 7 6 fluctuates & 3 2 170 phoney
£) dnnovator 10 9 8 7 - 6  early 4 3 2 I -0 a laggard
st s ’ ‘ . adopter :

v - . . e .

Now put an X where you think you belong.

§ .

A

k- /T




Prepared by Robert llllery, Coordinator
: % Industry-Education Programs
g ) * Office of Occupational [Ed.
' ’ ) NY State Education Dept.
b , . Albany, NY 12210

1. Greater Warren Community Resources: 1970

Alfred Biacciano, Director '
Director of Vocatmnal & Technical Edncatlon
Warren Consolidated Schools

Warren, Michigan .

-

»

ts w. Comments, Besult of, commupity resources workshop w... w38 - s &

2. Field Trips In and Around Long Island .
‘' SCOPE- : o | £
~ Suffolk Educational Center
Stony Brook, NY 11790

Comment: Availability??

" » o
3. Open Doors: A Guide to Business Resources Available for
New-York Schools: 1973

Open Doors: School-Business Partnershlps
Public Education Association

20 West 40th Street
New York, NY 10018 -

’

. Comment: Limited availability from Ind-Ed Coordinator,
New York City -

4, Busine?S\and Industry Resources-
(Herkimer) East Madison, Oneida Counties)

IndUStry-Edncation Coordinator! 5 Office ’ R
Herkimer County BOGES -

-

Comment: Uncertain of avallablllty at this time.
! Being revised. . -



- -

-

6.

= e

7..

- 8.

9.

10.

Xellow Pages of Learning Resources - Edited by Richard S. Wurman

The MIT Press

Massachusetts Institute of Technology
/ Cambridge, Mass.

Comment: .Available from MIT Press at $1.95 , “

Career Education and the Businessman: A Handbeok of Actionﬁggcstions

Chamber of Commerce of the U.S. 29
. 1615 H Street, NW : - : .
Washington, DC 20006

Yo Lo PR k- 3

- =

Comment: Available from Chamber of Commerce of U.S. for $1.00

Career Education:. A New Concept in Teaching -

National Association of Manufacturers
277 Park Avenue
New York, NY 10017

Comment: Avaiia.ble from .NAM, Cost% Probably free in ‘

single copy.
Llementary and Sccondary biducation - ’ . R .
National Association of Manufacturcrs | . - :
Education Department .. . . e e e , .-

"+ 277 Park Avenue -
, ‘New York, NY 10017 .

Comment : Available at no cﬁérée From NAM

L

Industry Education.Proj ects

National Association of ‘Manufacturers’

Education Department

277 Park Averlue ’ o4
- New York, NY 10017

Comment: Can be ordered from NAM € $.50
. , .~

School Volunteers in New York State

The University of the State of New York
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Nﬁgmu COMMUNITY RESOURCES
INCAREER EDUCATION: AN IMPERATIVE

By: Robert E. Nurton

- ’ -

With the unplementation of carcer ¢ducation, the need tofestablish new and strong cooperative
relationships between schools and thor communities has become an-imperative! We myst immediately

“pruceed. as cducators, to bring about both more extensive and wore cffective utilization of commu-
nity refourdes in public education. Schools cannot and should not attempt to provide a total educa-

tional prngr;m'\ for students by themselves. There is no way of bringing the relevancy demanded by
carcer education into vur school prugrnﬁls without really opening up out schools to the world thae
surrounds them. " ' ’

[y

We, as educators, must honestly recognize and admit that we cannot provide career cducation:
ourselves! Further, we must sincerely anééfrinkly admit our shortcomings to the community and
solicit its help. We must help members of the community —parcnts, employcrs. employecs—and
oryanizations of the community ivic, governmental, and social—to identify their role in implement-
mg and conducting carecr edugfon programs. We must “wurn on” the community by informing

the public of carcer cducat'gg__mi;,b}g devising strategies so that cveryone who wishes can become a
part of the carcer educatiol ocess i a way that is meaningful and satisfying to him, and in a way
that contributes signiﬁcuutly to meeting the nceds of students.

.
-

These are (lm_"t‘lly:{i:li!, wonsls to those of us responsible for the preservice aiidd 1 service prepara
tion of teachers and admimstrators, Fo do what is being suggested means work hard work forus
andfor others, But before we dismss the whol¢ idea in favor of letting sonteonc else doit, let's
look at what can be gained and wiat it will cost.

Whiit can be gained from morc cffective and more extensive gommunity mvolvement in most
commuuitics? Many specific benefits can be cited but for our purposts. six major ones will scrve
to illustrate the benefits of increased school-community coopcrationt

‘Avuil-}bility of Skilled Resource Persons in Many Fields—The human talent available in
Zven the smallest of communities is vast and often nearlydintapped by the educational
system. All types of workers reside in most communitiesy-the professional, technicial, ‘
skilled, semiskillqd,,und ¢the unskilled. Aund many of them are willing and anxious to help. -

’,

. . /
Availability of Materials and Bquipment that the School Cannot Afford—Many printcd
“nd audiovisual materials are available, generally just for the asking, from local businesscs.
industrics, organizations, and agencies. Some of them arc not useful in public cducational,




. . 5 B %

programs but many of them are, For vougtional progras, i pa ticutar, focal businesses
and industries, often have costly specialized cquipment that may be bortowed or demon LI
strated on-the spot. facihtics that may be used onat least 4 hmited basi, and by |utm|u: 1

of thew vperations “woud, metal, fabric. le\tn'.\clc.\ that may be obtamed Lo hile. o

any. cost for cducational purposes. \ ‘
.

3. Iustruction Related to Outside World Activitics- With community mvolvenTent, m what-

s
ever form or focus, the relevance of instruction to how it is rcally done in the, business )

world is automatically increased. Advisory comimittees, resource persons. ficld trips. bor-
rowed or loaned equipent. or facilitics all tend to greatly improve the relationship of

what is taught to what really happens in the coinmunity. S -,
P Ve : .

. ' Y, ) .
. 4. Xouth More Aware of Local Career Opportunities—By involving parents, employers, and” ~ .

employces in the cducational program, the students cannot help but become morc aware

of the type of employnent opportunitics that cxist locally and their advantages and dis: -

"advantages. Much of the literature and the audiovisual matcrials available from business =

and industry will contribute to the same.cnd. And this says nothing of the benefits re ,

garding career planning that are to be gained from observatfonal and hands-on evploratory .

cxperiences. )

e

5.  YoutlrMore Adequately Prcpared for Employment and/or Further Education- Contact
with community workers brings with itina variety of wayﬁrcater awarencss of the skills,
knowledge. and attitudes required for specific types of employment. 1t also means first-

hand inffmation about the type of vocational, technical, post-secondary, or higher cdp- .

. cation needed by those wiro aspire to hold specific positions. Since awareness preccdes ™

choice. the information to be gained firsthand about job requirements and educational " -
“ reguircments is vital to sound carcer planning. And as vocatjpnal educators well know,
¢ the preparation ¢xpericnees gained fromn work study and coopcrative education prograins
" cannot be duplicated i any other way. ' .

e .
6.  Youth More wTurhed On™ to the Relevance and linportance of Education as Preparation

" for Lifc Touse today’s vernacular. to have an employer “tell it like it is,” means much

.morc to most students than having the teacher say the same thing. We, as educators, would
. gcncra_lly agree. the closer the source of the information to the real thing, the better the.,
information and the more attention it will be given. Employers and others in the work
comnunity can help reachers and counselars in their efforts to help all students unt

s stand the importance and relevance of education to life, no matter what carcer goa
dectde to pursue. Community partitipation can help students realize the importance
adequately prepating for their next step, whatever it is. R

~—

— Now let's look for a moment at what it will cost to bring about more effective and more.exten-
sive cotnmumity participation in education. The question of cost is generally the first onc asked by

administrators and board members when a new program of program modifications are called for._ -

. . ) -
. S
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- This is especially true today with the mereased concern for gccountability and the many tixpayer

revolts that have resulted in more rejected school bond issues than ever befare m fustory., o
! ‘ A

N
’ - - .

- . 9 . L ’ ) g 0
The writei firmly believes that-amcreasug connmwnity wvolverment offers not only onc of the

very best ways ol unproving our cducational’progranis but also one of the cheapest available ways

of imProving them. That is pot to shy that none of the possible community involvement type A tvis,

ties will cost money, but-rather that many of them can be implemented at low cost and in some cases
| . —_—

for practically no cost. . : o -
. . . o . ) oLt :
First, some no cost or practically no cost activitics: . T r
) ® . .
1. Resource Persons- parents, employers, emplgyees. ete. can be brought into the classroo
with the only.inveétn;cnt being a letter and/or a'short telephaue call. . .

3. Work Expericnce- exploratory, general. and coogi¢rative work experience opportumtics
exist in all cominuhities to som®extent. Again a telephone call, a letter, and/or some
visits to cxplain and supervise the work experience program is generally all that is neces-

v -

. sary. P - ' —_—

L 4 P ]
3. Information - free materials and information arc generally available locally for little or no

cost mcluding carecr informat‘ion&‘technicaf information about industria¥ processes, and
carcer placemént information.

b

Supphies, Equipment, and Materials—many local businesses will supply upon request sam-
ple copies of business forms, job applicdtions, etc.; will loan specialized or surplus equip-
ment; and will give the school.various by-products of their operation (wood and shect
metal scraps for.example).. -, ’ ‘

. - - . B : ' '
5. Advisory Groups--the school can, wich little or no cost, sccure sxpert advice and opinion -
X y ! )

" in many areas. ’ R , )

@

ikt S g b
6. Tutonng-Advising—assistance on a onc-toone basis is onc of the most cffective and under
utilized techniques available whereby community persons serving as tutors can providé a
vital service to students, particilarly the less able and low motivated students who might
otherwise be lost.” / :

’

-
-

A few of the more costly activities that when weighcd against the benefits to be derived cannot
v . [ 4 N ) ., -
be considered prohibitive include: . -

. . .
1. In-service Education of Staff—although sdme m-sch ¢ education time for staff is generally
a part of the regular school program, it does take tilgc and does cost money. The fact that
community rescurces are under utilized and often inetfectively utilized, however, speaks
strongly of the need for an effective in-service program fur most staffs. Printed materias,

as we well k\no'w from past experience,.will notﬁ’o,the job alone. We must deal with the

, A 3 . LI - S
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. ILEAs replicd none. To the.question, “*During the previous schogl ycar, how' many trip did your |
v" . ot . . . < ’ . -
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C _"; attritudes as well as the understandings and sKills of staff as regardscifccave conifivmty -
resources utilization. ) . . .

- '
4 . v . ) P
. .
/

~ 2. Development of Gomiunity Resources Dircctoty - this is a lowscost .u.twnty, relative Iy
_ speaking, but the development of a compichensive community rcse\rcg. dircctory can go -

o lomg way toward making staff aware of the tesources that are available and sutted to
their pdrtivular needs. : o

-
. g
. . . .
[

Field Trips - although the cost of transportation for ficld trips 1s relatively low in comnpari-
other educational costs, it does add significantly 8 already tight budgets. ~
. .

-
.

== o .
4. Addinonal Staff- the size of the school system will deterinine whether art-time or full-
time staff arc needed. to effectively develop and coordinate the commiunity involvement

" pfogram. Here the benefits to be gained must be carcfully weighed againstthe costs to.be-
¢ incurred and the 1yonigs available. .
a2 . ‘ ] w v - .

s *
k]

-
- 4
frc guing further, let's briefly address the topic of the role of community involvement in
du'cation and the €lews of educators and commu nity representatives toward such involvement.
3 ¢

L.
A}

) “..A review of what .might be called the principles or tenets of career edt}atlon quxckly reveals

. that there is nearly unanimous agrecrﬁcnt that*Carecr education involves the cntire schoot p’rogram

. and tliat it should Bnite the school and community in a cooperative educauon’] venture:” One of
the five initial program requirements for career education, laid down by the U.S. Office of Education
“as dt.vuldpmcnt of the Comprehensive School-Based Carcer Education Model (CCEM) that was
Launchedin July of 1971, was that the educational program to be developed-for grades K through
twelve around the career developaindnt needs of each student must"‘fmcurporatc commum‘tgr‘cso,urccs
and non school «ducational opportunities.” 1t is stated in different ways by different writers but

all are in essence saying that a new partnership must be formed if carcer cdutation programs are to .
. provide the broad range of educational experiences nceded to prepare students for more rational
career clioices and more rélevant cdteer preparation. _ -

'

L .

’ . N s : 8
.. S

What about the views of educators and community representatives'toward the usc of cormu-
nity FLsources 1 Career cducaifon? To answer that question and the question of what factors tend
to mhibit the use of such resources, we in the Staff Development Unit 6f CCEM developed a ques-
tionnaire last spring that was completed by 116 educators from five different school districts, and
an interview schedule that was administered to 200 persons representing five different community |~
sub-populations in two different communities this summer. , ’

-

Prior to conducting e study, we were alteady pware that manycteach_crs in the six local educa-
udn agencics (LEAs).that were participating in the c(::‘l]opment of the schug‘l based model were
making hittle and 1in some cascs practically no use : of resource persons and ficld mps. For cxample,
to the questioy, “During the previous school year, how many people visited your classruems to talk
about their jubs and the kind of work they®™do?”, 63 percent of over 2800 teachers from the gjx
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classges) make to abséne work bemg performed?™, 68 percent replicdyone, And to the question —
Durng the previous Shool year, haw nany trips did yous class(es) take to places other than work
wmn’gs?". 55 pereent replied !l‘..’l":_':‘ ) . . 4r . o
e yeo o
Several meeresting lindings camd out ol the educato sirvey. “Fime atlows for the sharing ol
only artew at tps popme. The attitudes of 116 educators (primarily adinistrators and in-Service
coordinitors) from five large school systems toward the use of community resources is pretty well

sumnarized by their response to the quesn'on\,\t the end of the survey which asked, “in general, th'e
utilization of community resources should be:
. P

. 1 N . (e' ’ » -
. -

< *  PERCENJ RESPONSE
£ A. Greatly Expanded 93.0 '
B. Remain About Same \ A 7.0

C. Greatly Reduced -5- . 0.0 -

-

4 L ' v . . i .' . . s )

Over 58 percent of the same group felt that the major inhibiting factor as regards use of com-
munity resources was sunply teacher unawareness of the resources actually available. The biggest
factor reported as inhibitifig the use of study or field trips-was the lack of and cost of transportation.

- / -

We came up with similar findings from the 200‘cormunity interviews conducted last summer.’

Y c . . °

A few of the highlights follow:
LN 4

*

A. . 95.4 percent of all rcéponﬁg.;ts said they favored the use of resource persons in school.
Most (166 out‘of 197) said they were “véry favorable” tpw‘i having resource people in

.

the schools. * . .

.

. -
97.0 percent of all respondents answered that they were either “very favorable" or *‘some- .
what Yavorable’ toward the use of .field trips aga part of regular school activities.

_98.5 perent of the respondents wewe favorable toward having students work part-time in .
local businesses and factoriesas a way of learning about different jobs and at the same

2 , . AT i . . ’
tume developing skills which will help them b;geme successful employees after graduation.

S L . .
83.3 |\crccm¢)f the respondents indicated that they favored the usc of advisory commit-
Rees. The respondents felt, however, that teachers and admiffistrators were somewhat less

favorable toward advisory committees (51.6 percent ft¢ teachers and 54.2 percent for,

administrators). . 9 .
. * .

“ -
* ae »

* . VAttitudes 1 oward Career Liducation, a report submitted to The Comprehensive Career Educa-
tibn Model, The Center for Vocational and Technical Education, Columbus, Ohio, by The Institute
for Educational Development, New York, New York, Februaty 1972. .

-
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From the data presented, we can caslly draw two major concluions, whigh while thy may not
be true lor every ¢ ommumty m the country, are truc for the cammunities and schools surveved.
First. we have cvidence from a large nuiber of teacherswito say they simply are a0t making any usc,
of ficld trips or resource persons. sccond, we have indications from both cducators and-community
xgprcscnmnves‘tlmt they highly favor the use of community resoureesin-cducation. The naggng
question that arises then is, why don’t we have more usc of thfsetesouregs? What are the inhibiting
factors that prevent the desires of the cducators and the comﬁmﬂty fony being fulfilled? We don't
have all the answers for sure but we do feel we have some good insights info, the p{c/”)blem’. ’

e

. . i . . .. P . : . . , .
Before dealing directly with those insights, consideration is given to what might be called some
schookcomnunity tepets. What principles or beliefs do we generally hold to be true as regards the
school and the community? B v :

L3

The following are nffc}_gd for your consideration:

~GCHOOL-COMMUNITY TEN ET‘S

Learning does wot occur exclusively in sehools.

14

Carcer education requires that the work world and the school world be braught together.
New school-community cooperative relationships are essentual.

Relevant education requires ¢xpanded community involvement.

Lct’s assume we agree (at Idast in part) that coffective use of communit resourcestis vitdl to any
Y . )

, educational prograin and especially ta a career cducation program. We are still faced with the ques-

tion of what arc the propgggroles })f both the school and the community in terins of facilitating the
typy of involvement seughtand according to the-surveys discussed, desired by both cducators and
the communitys Each of the roles presented here, first for the school and sccond, for the community
could be further delincated but the ones presented will'serve our purposc.

) ThL SCHOOL should.f_

. Be sensitive to community needs.

Utilize community resources both iri-school and through out-of-school study trips.

.

E
luvolve community rcprcscntatnsfes in appropriate advisory and decision-making roles.

- A
o )
publicize the type of resources and involvements necded.

Coordimate the use of resources.

N




The COMMUNITY should: .

. ' chp.'lnfmllu:(l abont its schools, .
s . ’ ., _s-_ -i

! fnsure that school programs are relevant.
v Offer appropriate resources and assistance to its schools by getting involved.
A 4 - -
. Each of these could be commented upon and some will be later but now let’s go back to con-

sideration of some of the problems that prevent more effective and more extensive use of commu-
dly catcgorizcd into two major areas: poor communica-

nity resources. These problems inay be broa
tion and puor covrdimation:
tion

.

First, the problem of poor communication. We sincerely believe that in many cases cducators
do not understand the ma enefits to be derived from community involvement. And why should
they? What have we donc in our teacher preservice and in-service programs to illustrate and dcmon-
strate the benefits to be gaincd from field trips, resource persons, and advisory committecs. of

course, some educator groups. includin
But do we do cnough? How many student teachers have we placed where no advisory commuttse
exnts, except perhaps on paper? How many student teachers complete their ficld expericnce witl-
. . outever having planned and conducted a field trip, without ever having arranged for a resource per-

son or for a work experience program?

and parcnt willingness and desire

Educators are unawarc ir many cases of business, industry,
people including cducators to

to cooperate. There-is a very natural reluctance on the part of most
ask favors of others for free. And yet, community people often wonder why they arc never asked
to assist in any way. The two groups want and nced gach other’s help but are too often put n the
embarrassing posipon of having to ask for it as in the case of the teacher and in the position of not

really knowing wh.to offer assistance to as in the cas

" some frankahd @ flowing means of two-way communication to overcome this hurdle.

(23

Edpcators are also simply unaware of the vast amount of faclities, cquipment, materials, and
talent availpble in their local and nearby communitics. As | reported carlicr, over 50 percent of the
cducators surveyed in five school districts reported that they believed a major inhibiting factor was
teacher unawareness of available resources. Remember; awareness must precede choice!” When we

arc unaware of resources that could da a better job, we are forced to resort to the worn out lecture

method or the same old equipment we've always used.

- ¢
But, poor commupication 1s only about one-
poor coordination and 1ts many harmful attributes. More effective usc of community resources re-

quires a systematic and organized approach. Hox)\many school districts do you know of that have

definite and well-thought out plan for maximizing the use o
do you know of where all arrangements, planning, coordination, etc., are left entirely up to the tea

er? Here is onc good place to start in most school systems that really want to#ﬁct change.

R}

|
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g vocational educators do a better job in this area than others.

¢ of cominunity persons. We must cstablish .

half of the problem. We also have ‘thc’ problein of

a

f community resources? How many cascs
ch-

.

\




s Mo eatensive ase segqunes coordimation of educator and commumty dHorts. How nany

school districts do you krow of wha hgve a school community tesources coordmatir wha ds given

PAFullToxt Provided by ERIC

ample time and resomees 16 do Freally ettective job? Wath some coordination. s resource person
commg to schaol tomeet with oncass might very wall et wath two or mgie classes that have
been combined or stay an extra hour to meet with anather class., With some coordnation, the samg
business or 1esource persem will not be called upon unduly o contribute time or other resources
while a similar business is not contacted at all. - ;

1]

The problem of coordinatiun alsu strongly, suggcsts that a community information and resources
clearinghouse 15 needed. A central location where teachrs dnd counselors can funnel their requests
and expect to recave quick and courteous assistance is essential to a viable program. In the same
way. a ccntr‘,nl office or location wherc parents, employers, and others Lan_phonc in their offers of
assistance or where they can drop by to demonstrate their sincerity and perhaps explain the tigpes of

resources available is as vital to a sus cessful community resources uti[iﬁfion program as the ERIC
Clearinghouses are to the disscmination of educational information.

Now that we have briefly. discussed some of the major problems and inhibiting factors. let’s
turn our attention to some of the possible solutions. Not all of these will be equally appropriate for
all school districts but all of them and others unmentioned should be considered by all districts who
seck an effective and well coordinated program.

>

PROPOSED SOLUTION 1- The National Association of Manufacturers (NAM) rccommends
the following plan_that merits carcful consideration by persons at all levels of education. They ad
vocate “that a qualified person of appropriate rank be designated at the federal, state. and local
government education levels to coordinate and encourage business, industry-education cooperation ™

PROPOSED SOLUTION 2 - Every educational system that is sincerc about its intent to mfplc
ment carcer education and to maxunize the effective use of community resources. should develop
and make available to evéry tcacher, counselor, and administrator in the System a copy of a’ Commiu
mity Resource Directory for Carcer Education. The directory should include an inventory_of resdurce
persons, businesses and industries. community agencies and organizations, governinental agencics. and
parents. Often local chambers of commerce and other groups have becn of4nvaluable assistance in
cymnpiling such a directory. The value of such a directory to a busy teacher or counselor who wants
to¥nake use of the best community resources available but docs not have the time to locate such re
sdurces cannot be overstressed. Remember, over half of the educators reported that the lack of
awarencss of resources available was a major obstacle to their use. While on this topiz, we must not |
forget the too often overlooked resources that are possessed by the educational staff-=Most teachers,
counselors, and idministrators have held other pasitions or jobs for at least shiart periods of time
An 1nventory of these readily available “in-hgusc™ resources can also make 4 valuable contribution.
One district reported that the students saw their teachers in a new light (as riiore human, of.coursc)
once they realized teachers couldfio more than “just teach.” g

PROPOSED SOLUTION 3 - Another solution for many districts will be the initidtion, activa-
tjon, or eapansion of the usc of advisory committees or councils. Only persons who have had some

1 ' N
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direct-or close association with thar proper use can fully realize the benefits to bé gamed from them.
- Many teachers and administrators After discovering their value firsthand have stated 1 don't knowe

fiow | vver got along without one.”” Yet many educators continue to fear and alimost “shake w then

Doats® at the thought of haying to organize and use im wlvisory conmnitter, Agatn, somewhere, some

how..we are taling to clearly demonstrate their use and value in our preservice and meservice teache

cducation programs.

PROPOSED SOLUTION 4- Gréater usc must-be made of the vast talent that can be assessed
through usc of resource persons. Since cost s not a factor here, there is no really satisfactory cxcusc,
other than possible.lack of awareness, that should be accepted as explanation for failute to enrich the

cducational program in.this manner.

PROPOSEDSOLUTION 5-- Greater use of study or field trips should be made. Again teachers
must be made awarc of the businesscs and industrics that-are willing and able to host various types
of trips. The board of education and administrator also have a responsibility of making transporta-

tion readily available for such trips. -

PROPOSED SOLUTION 6--The services available through community organizationS,' both gov-
*ernmental such as the employment sccurity division, and non-governmental such as civic groups. are
often relatively untapped. Many of the governmental agencies have official responsibility through
legislation or other orders to assist the educational community in any way they can. Similarly. the
Kiwanis. Rotary. Lions, and other cwic clubs all have cducational or vocational guidance commtittees
of onc kind or another. They often are anxiously sccking ways to provide service tq the schools to
* liclp them fulfill their obligations as community scrvice organizations. K .

PROPOSED SOLUTION 7- One student commenting on his involveinent in a work experience
program said *“This is where it's at.” For many studentsthatis exactly where it is at and yet we have .
so few of the total who need such relevant and motivating experiences that ever receive them while
in school. Let's face it, no school alone, no matter how excellent its curriculum can provide its stu-

dents real job experience. More exploratory, gencral, and specific cooperative work experience pro-

grams are nceded. They bencfit the student, the businesses involved, and the school in many ways.

s : :
. Other solutions could B¢ proposed, bus.we suggest these seven “keys to involving community
resources in career education” as a starting point. And we have gone way beyond what has becn dis-
cussed thus far. In addition to the cducator and community survey, we have deycloped a staff de-
velopiment program designed to promote the more cffective and more extensive usc of such resources
(Sec Figurc 1). The program consists of both an in-service prégram or process and related supportive
inseructional materials. It consists of eight modules which focus on hélping various staff mémbers
develop apositive attitude toward thewse of community resurces. It also suggests many specific
stratégics for locaung and cffectively using them in careey educatjon prograins. The materials being
" 2For an illustration of A Comprchensive Carecy‘Education Staff Development Model and a list
of the produets currently under development at 5}CEMICVTE to support its implementation, sec
R

Attachments'A and B respectively. - N
. , :
s ’ 7]
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developed, and to be tested shortly. will be both prineed and audiovisual (eranspaencies) monatude
They are designed primarily for small group instruction but parts can also be appropriately nsed on
awmdividual hasis, The in-service program, which would ke approxmately eelit howrs e complete
s ennety, s dcs‘ignvd for use on.a needs .mully.sis !msis.'Jn other waornds, |(c wall st would u‘rly‘
participate m all modules although tdiat option is possible, . _
*  Madule topics include the following: (a) introduction, (b) necds assessincu, (c) role of the
resources coordinator, (d) development and use of a community resource directory, (¢) commumity
school advisory committces, (f) involving resource persons, (g) using field trips, (h) involving com-
minity organizations and agencics, and (i) work experience programs. The program will be available
sometime next year after field testing for use by administrators, in-service personnel, teachers, coun-
selors, and others. We feel and believe that students, through expanded contacts with the commu-
nity, will be the ultimate benefactors. '

-

A couple of years ago Sain Burt issued a challenge to all cducators when he said that what was
necded was "*a new type of professional leadership—the kind of leaders who will literally tumble che
school walls down so that students and teachers will continually be in the community ‘and the com-
munity in the schools,” That is still a good challenge to leave with you. The problems of poor com-
munication, poor coordination, as well as others will continue to inhibit the types of involvement
recommended for some time. Let us accept that fact as a challenge to do something about it- some-
thing that will help all our youth. As teacher educators, you have a vitally important role m preparing:
our teachers of tomorrow so that they will possess the kind of leadership needed to implement viable
copfmunity resourcc utilization programs as part of the compreﬁcnsive“a}eer education programs of

<,

-
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FOREWARD

ADVISORY COMMITTEES CAN CONTRIBUTE TO THE SUCCESS OF CAREER
- EDUCATION PROGRAMS. '

WITH THE RAPID INCREASE IN TECHNOLOGICAL KNOWLEDGE AND CHANGE,

IT IS IIfPORTANT FOR EDUCATORS TO BE COGNIZANT OF THESE
DEVELOPISENTS AND CHANGES.

ADVISORY' COMMITTEES, WITH THEIR REPKESENTATION FROM LABOR
AND.MANAGEHENT, CAN PROVIDE THE INFORMATION AND GUIDANCE
. HEEDED TO KEEP TRAINING PROGRANS CURRENT.

X

The primary purpose of this guide is to encourage and help

. school administrators to organize advisory committees and to provide
. .g¥neral guidelines for their effective utilization. ’

hl -~

DEFINITION OF ADVISORY COMHMITTEE

The_advisorj committee is a group of persons outside the
educational profession, made up of representative laymen who advise

and assist educational personnel in the buildﬁgﬁ of a sound career

education program. *

79



. WHY THE NEED FOR AN ADVISORY CONMUITTEE?

A551st1ng young people to understand quallflcatlon
and requirements in career fields requires the best
cooperative efforts of the school and the community. In
order to medt its responsibility, the school must know
what the people need and want.. The community should know
what the school is doing and.is capable of doing,

It is also necessary for the school- to know what
jobs are available and how they can best give students
knowledge of these jobs. There must be a two-way
system of understanding and communication between
agriculture, business, labof, industry,. and education in
order to keep the program realistic and to meet changing
needs. Today, more than ever before, education and
outside agencies must work as a team and share the
respon51b111ty for training the work force vital to the
nation's economy. There are several reasons for having
an advisory committee: . : . n-

1. They offer support and advice on policies

from a layman's point of view.

2, They provide advice that is not easily
obtainable elsewhere,

They have important public relations potential.

They assist educators on up-to-date occurances
in the agricultural, business, labor, and
governmental areas.

*

o . |
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FUNCTIONS OF THE ADVISORY COMMITTEE:

4 »

The general functich of the gtmmittee is to act
in an'agvi§gny:qap§gi;y_fqgwgggugggglopment of the
career educationtprogram. -<Thé"adyisory committee shoul
. advise the school administration on such things as types
of employees théy are secking; availability of openings
in various fields; long-range projections in occupational
areas; general and specific attitudes for employees; '
awareness of how-disciplines can relate to occupation;
ideas on how-teachers can incorporate or simulate careers
into subjects* and to contribute current information
about the world of work and the worth of work.

Other than the above mentioned functions, advisory
committees often perform the following: K

1. Advise as to adequacy and appropriateness
of -facilities and equipment.
1\
Assist teachers in relating their instruction
to the needs of the community. )

_ Recommend criteria for the evaluation of
programs. : N :

Assist in development of a good public
relations program.

s
Assist teachers by mfaking suggestions on
ways to include careers in the curriculum.

. ¢

v "
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SELECTION OF ADVISORY COHHITTEE MEMBERS {
B ¥ ‘

Criteria for selection of committee members: ,

’
-

. 1. Intgrest ‘ ‘ C :

2. Chadacter and integrity - -

3. Ability to express andgwillingness to defend their
convictions. without attempting to dominate discussion.
4. Willingness to worK and’ donate their time.
* ot « .
Committee members should be composed of: )

-

Businessmen (both employers and employees,)

Both men.and.women ‘

Students currently enrolled in-scheol (to express
their views) ‘ -

5. School district member .

-
T W
. .

NOTE: e sure to get a good cross-section of owners,
managers, employees. Take precautions to insure
that organized labor and management receive equal
representation. - ' '

" About seven (7) to nine (9) members make a.good
. sized committee. .

' 8 S X . “x
THE FIRST MEETING RSO

»

The initial meeting is extremely critical as far as 2
maintaining the interest anaygontinUed support of the comfittee
members.  If the first’'meeting is well conducted, the new
members dre well informed by the school, and a degree of -
rapport is established, continued participation will probably -
be forthcoming. The following checklist. i1l assist the

responsible person in his preparations f&¢ the first meeting:
. 4 hd

»

1." Inform each member of the date, time, and place .
of the meeting several days in advance.
2. Send invitation %o school administration.’
3. Prepare agenda for the meeting. (Orientation -
of the members' is the main objective).
Suggested Apenda: = ;
a. HWelcome and remarks by the chief school
administrator. ~ . . *
b. Introduction of the members o
c.. Nature and objectives of the school and the
' specific program, '

& . ] .
Parents . . o "
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d. Organlzatlon of the commlttee. ,
e, Other busipess -- questlone'from participants.
f. Set date for the next meeting. - *
‘g, Adjournment . . .
Start and adjourn on time. //
Arrartge for refreshments.
Make a frlendly phone call to ‘the committee members
and thank,them for attending.
NOTE: There is no generally accapted policy regarding the
number of meetingly to be held A committee wofking
" to build a worthwhile program must meet often and «
.regularly in order to carry out its assignment. When
committees are assembled to deal with short- term .
. prejects, the frequency of the meetlngs’shuuld be
- arrived at accordingly.

Y

,

- v
.

SUBSEQUENT ADVISORY COHMITTEE MEETINGS

.
-

C The fblq%ging gu1de11nes will be*of a531stance in conducting
- -adv1sory Ccom ee meetings: . - -

nﬁ .

L. ‘S*art and stop on time.
2.. **Follow the ‘agenda: ‘
" " a. See that all pertinent 1nformatlon is presented.
B. Allow for discussijon and questions.
c. Summarize when necessary.
" g, Get group dec:.,s:.on. . - '

. The fbl}oying information may aYs be.of,help
conducting meetings: S { .
S <
Bupow to:Prepare for a Discussign"
Have your program 01‘ purpose organized.
Breakdown and list the basic toplc-p01nts.
Analyze questions* to be discussed.
List important discussion: q‘uestmnsk
Check room for comfortable*temperature and llghtlng‘
" Plage chairs arogpd tadble 1nformally and in confe“ence
sty]-e‘c ! -

' 7. ,Arrange for penc1ls and no,e pade for each-per, on. -
i ) e 0*

? - -

‘- e . : c

;‘ "Suggestiong- for Leading”a Discussion"

o

.
«

Set .the stage.

a. Create’ an 1nformal~atmosphere qnd put ‘the
group at ease.
State .and clarify the queé?TBnS proble
care or issue.
Arouse interest;. advance a questxon of the
lanalytical or comparatlve type. '
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-

' ) * The chairman's conduct at
will, to a large extent, determine the

' ., * committee. :
. to the secretary or other members of/ the cd®mittee, but h

is still responsible for the fol

- PN . "™
. v 7 L3
- 5.@; S - ' ' .«
" . 2. . Direct the discussion. _ ) ‘ L.
. a.” Ask and redirect questions. Keep the discussion .
N moving in a developmental direction. -~ )
. ¢ b. Indicate points of agreement and disagreement.
’ -c. Give appropriate‘creiit for all worthy relevant
ideas. o - ‘
. R d. Encourage exploratigﬁ)ﬁﬁa‘ngw suggestions.
e. Summarize discussichs when hey are fully

developed &hd call attention to unexplored:
‘viewpoints? ' - ’ ) ’

. . 4
> -

THE CHAIRMAN'S RESPONSIBILITIES, ' <1
. . ~u ‘
.advisory committee meetings -
effectiveness of theé
te many of his quties -

He will, of course, dele

functions: .

-

“

1.
2.
3.
4,
5.
6.
7.
8.
9.

1

Establish meeting dayeg an

,Planning committee funttjons.
Preparing a suitable ‘agenda.

Providing background information
Presiding at meetings. ’
Undertaking necessary

Providing reports as. equired.

pl%pw-ubs: ¢

. . " .
,calling ¥he committee members..

) - ‘
! . : ‘ T
as necessary.

-
— . -

Maintaining_ necessary personned contacts with members.
Assuring- that physical needs are-cdred féb.. T

¥

Advisory committee members ,will show
interest and participation in s

chool projgcts when:

O
the greatestfcontinued -

. . [ $ . .
1. Tneir advice is sought frequently but not unnecessarily.
- 2. Their former suggestions have been used by the scheol
administration. = - . o
3 De‘moc’aticaprocedqres have been used in committee
' meetirlgs. " . .
4, Due credit is-given them by haviflg theis names pfinted
' in the various publications and news ré?easéé.
" 5. The school representative keeps them informed of the

progress of each phase of the program.

THE SCHOOL REPRESENTATIYE'S RCSPONSIBILITIES

hd ’

R o

) ‘ ] , JEN . :
jince the advisory committee, in most cases, will depend.- -

S
upon the school representative to guide its operation, the -
schodl representative will want_go,consider the followipg itemS:
.,-‘ . ‘ . - " ; ‘-"~’ P ‘
. : ) 5 - § |
. l" ’ N e Rd }
:
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3

*. Respect the committee's limited time. .
Be prompt in the preparation of records (such as minutes
of the meetings, etc.) . ‘
Do not underestimate the 1ntelllgcnce of the committee
members or their anterest in educational matters,

It is inadvisable evel to permit eommlttees to become - .
administratlve in their functions. Seek a consensus,
never a vote.

The .school representative. should never usurp the
functions 6f the advisory commlt;ee by such: actions as}\,

a. Initiating programs’ without consulting the
advisory committee. )

b. Taking action within the realm of the designated
functions of the advisory commlttee without first

. consulting the committee,

c. Failing to inform the committee of facts pertaining

+» -to the program. :

6. Do not set too broad a scope of objectives. for the
advisory committee, or allow the ‘committee to deviate
too far from their original objectives.

7. Use of privileged information by the committee members ,
for their own Benefit or profit must be avoided,

e —n- —-8a_ Do mot ignore the committee's recommendations. If
their suggestions are sound, appropriate action should
be taken as soon as possible, If the proposals are
-not adopted by the school, commlttee members should

be told why. °

.

~y

’

-

N ’

.
-

. The techniques used by the school representative will be
influenced by many Factors and will nesd to be changed to fit

the personnel of the committee and loc onditions, It is -
hoped that the various techniques indicated -here will help school
representatives adopt sound methods of effectively worklng with.
adv1sory commit tees. 4

.
. -
. o

)
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CONCLUSION
bttt

g Carcer education depends on community involvement,
Its activities project out of the classroom add into the
community., Community resources -- people, places, and.
things -- aré both content and methods of instruction.
They are essential to ‘program success. And:while the
specific resourees of communities vary, éach is'pich in
its own unique way.

.
.

Because career -education has not yet been tightly
défined, there is opportunity to tailor programs to
the widely different community circumstances. The »
programs that develop should have objectives broader .
than just filling manpowef needs and providing students
with salable skills., They can be the avenue through
which”“students find a successful and satisfying ‘futype.
They can be the door that lets the community know what
*goes on in school. They can be the key to community
support “for educatin.

-




REGIONAL INDUSTRY-EDUCATION COORCINATORS
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DOVALD CLARK
Niagara Falls Industry- -Education Council
607, Walnut AVenue
Niegara Fatls, New York 14302
PHONE: - (716) .285-5251
REGION: Njagara Falls

RICHARP DANSINGBURG

Comnupity Rk.ource Specialist
‘Wostchester Younty BOTES #1 -

42 Priangle Copter :
Yorktot:n Height, New York 10598
PHONE: (914) 24%5:2700

REGION: Putnam-Westchester #1

STANLEY GREENSTEIM
Project Rpecialist
Hassau Co

125 Joricho\J
Jodiche, Moy
PHONT:  (516)
RECION: Nssean

- NICHAEL PIVLIYTO |

Jndu:tly Educaticn Couxnlnatox
West Main Stramt

‘anhe tfr, New Yors .

PHONE: (716) 436-6440

REGIONs Monroe County,

e
3

DORALD I’IFKO}:F
Industry-Education Coordlnaxnl
110 Livjn5stou Street
TFoom 928 -
New York, New York 11701
PHONE: © (212) 596-8052
REGION: New York City

. »

-

" DOROTHEA W. STERNE (MRS.)

Industry-Education Coordinator
Erie County BOCES b
99 Aexo Drive

Cheektowaga, New York »142725
PHONE: (716) 634-6800 alsou, at

Greater Buffalo Chémber of Commerce!

(716) 852-5400"
REGION:, Erie County and Niagara

County excepl Miagars Falls
Yi €

.
» 4 4

WILLLAM TEATNUR .

Indubtry'Lﬂucntion Conrdimmiol
rkimer Cnunlv ROCFES

r. 0. Box 592 -

132 West German Streel

Herkimer, New York, 13350

PHONK:  (315) 866-1781

REGION: Hexhimer, Madison and

Oneida Countics v

- DONALD FLELD -

Industry- Education C0urJinator

Oswego County 'BOCES -

Box 488 R

Mexico New York 13114

PhONL\ (315) 9643-7251-0r 7252
:GION'*.ngegqnzoungy
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Eric Centers
New York State

Abbany: . .
' College of St Rese berary
2. Unlver51ty ‘Library, Educatlon Area, SUNY .
v )
Belmont: )
1. "BOCES - South Street

:'ﬁrooklyne :
"1. Brooklyn College Library Social Science-Education ivision
(Be?ford and Avenue H), . #
l ) o :
Buffald: - > - ' o ' ~

1. Lockwood Memorial Library - Reference Department ~ )
Corﬁfand ' ’ ' . /é .
1. Teachlng M&teflals Center, SUNY,College at Cortland,“n_

LY
-

*

Elmira: . Coe—

1. Elmira College, Gannett-Tripp Learning Center
2. L1brary Services - Hoffman Street

Endwell
ﬁd BOCBS .Lawndafe Street

M 4
F

Fredonla .
: 1. Reed lera:y, SUNY College
" Geneseo: :
1. Milne Libreﬁz - SUNY College

. -
*

Horséheads:

. .
. - 1. Regional Education Center - S.

~

t




Ythaca: N -
1. Mann Library, Cornell University

\

- , "
Jericho: r ~

1. BOCES - lassau County, Jerlchkrumplke
Middletown: - ,
. 1. Occupational ;Education Center - Fortune Drive West

s, N
-3

L2 -
v ) . ¢

New}’altz
SthP/ College L1brary

- Ve
New York* Clty . <‘ '

1. ,Bank Street College of Educa)clon, Bank Street
~ 2. Center for Urban Education, Madison Avenue
3., .New York Univeétsity - Educatlon Library, Washmgton Place
4. ‘;reachers Collgge Library," Referenc SuperV1510n, W. 120th Street

Oswégo N '
I SUNY Co’l‘Iege Pénfleld Islbrary

“i- . i
Patchogue~ Lo e ‘ \ :

1. Suffolk County Reglonal Educatlon Center, Church Street'

¥

Port Henry: - ) .
1. BOCES - EsseNnty Area Education Center

A
L3

Potsdam -
1. SUN'Y Qollege College Library

,,.

q.
Rochester

1. Unlverslty of Rochester, Education le&ry

'3

1

-

1. CheaMad Her' On East Gordon Street

X

PP

S@a t¢n Island: .

4

1. Rlchmond Coli:ege bg'brary, Stu)fVesant Place

L




“%

Stony Brook: 7 A

1. State University bollege, Library Reference Department

Syracuse
1. Educational and Cultural Center (ECCO), East Water Street

«

-
» £

'_ ;Wllllamsnlle ’ . ‘
" 1n Western New York School Development Counc11 Callfomla Drive

Yorktown Heights:
1. BOCES, Fox Meadow Road
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SAMPLE CURRICULUM MATLRIALS
Designed for Middle School Level

Courtesy of TRI-BOCES -
Auburn, New York

Print Material:
Careers for the 70's: Dance
Walter Terry 1971

Crowell-Collier Press, New York, NY N
fPart of a Series)

‘ Caréer Education-Program : Vol. II; Grades 7-9
" 7 Houghton Mufflin Co., Boston, Mass.

Career Opportunities QE
Ferguson Publishing ®o.,
Chicago, Illinois

*(Part of a Series)

Aim for a Job in the Medical Laborato:x
Richards Rosen Press ” .
New York, New York ' ’

Exploring the Industries
Steck-Vaughn Co.,, Austin, Texas
(More Technical)

Sound and Film:

Careers in Interior Design ’
Educational Dimensions rp., Great Neck, New York

o

Man Has Wings ‘
Bowmar, Glendale, Californi
(Very popular)
Career Education
Olympus Publishing Co.
(orientation to concept)
Setting Goals
Guidance Associates, Pleasantvllle New York
(use with attltudes) .

Keys: Career Expﬂoratlon
SRA, Chicago, Illinois_

Job Attitudes: Why Work At All? i
Guidance Associates, Pleasantv111e New York . -

>




Sound: . .
Carecr- i~ Busigess Occupat1ons
" Sow.. Lvarning Systems, Shreveport, Louisiana .
(Not ag popular as.sound/£ilm)

Filmloop:

Glaziers
Encyclopaedia Brittanica
(part of vocat10na1 series - not popular)

Transparencies:
- v 9 $e

, Clerical Occupations/Responsibilities
3M Company, St. Paul, Minnesota

5

Programs:

Discovery:,Career Log .
Scholas‘tlc Book Services, New York, New ?ork
(part of a program kit)

Carecers Exploration Program
Field Educational Publlshers Inc., Palo Alto, California
(series’ of texts)

‘

Q ~ Miscellaneous: :

L & R :
Arco Test Tutor: Air Traffic Controller ol

ARCO,. New York, New York . N

-

[ . .

Materials from Chronigle Guidance, Moravia, NY
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GLIDDEN SCHOOL is an elementary school in DeKalb, Illinois, s
two hundred children, kindergarten through fifth grade. Glidden is an “
old building composed of eleven classrooms on three floors, Each floor
has a large central-hall- area which can be ‘used in a variety of ways,

*

THE LEARNING CENTER, now in its fourth year of gperation, is v
located on the middle floor of the school, making use of the central- ’
hall space on that level and one classroom off that hall. (The large
center section of the hall is used primarily for a library-research

enter, and onk of the four hall extensions is used ag an audio-visual

2

cdnter. The classroom space houses various activity-areas,
, . 2 foy

FREE-FLOW ARRANGEMENT is utilized, and many actiilifes will involve
more than one area, 'An "areat may consist of a simple grouping of
appropriate furniture or equipment into a small cornersor a portion of
the hall, with no separating barriers between it and the next activity
grouping.. Staff members move from. area to area in a team situation,
working together to coordinate the many programs in operation simul- o
taneously in the center. -Areas are changed or rearranged as the needs . .
and interests of those using the facilities change, :

4
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N THE
ADIO-VISUAL
AREA

‘film-strip projectors.

t

In Bne section of the Learning Center theré are éablea

for the use of gudio-visual equipment.,
tables are the casgette tape recorders,
make their own tapes,

choose a filmstrip,

s e o :
2o P (1% 22K
QO b 1"}.--.//-“. N
) s 15,
\ 4 o

SR

Q

Located on one of these'
which pupils may use to

One table houyses the single-concept and
Pupils may go to the filmstrip rack and
operate the viewer themselves, and when

finished, return the filmstrip to its proper. place. The single~
’ concept viewer is very easy for students to operate, and a wide
variety of £ilm loops for this plece of equipnment are available,

. Another area houses the record players.
part of the day in the ceriter, Pupils 1like to bring favorite
records from home and share them with friends, If quiet
activities sre in progress im the center, 'they listen with
ear-pnones, If it is hobby and visiting time, all can enjoy

‘Music is a big

. the record,

<

The aocessibility. of these ﬁifferent kinds of media in
the center helps the children to use different styles of
learning and- to tit these styles,to their own needs,

-

P
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Space for storing and for playing educational games is
available in the activities center, Also in this area ars live
plants, acquariums, and live anmimals tor the pupils'! observa-
tion and enjoyment. A favorite ‘spot in the Learning Center is
the rocking chair corner, whare pupils often ait'aide’bj’side‘
in the big rocker reading poetry or visiting, Some children - -
may make use of the activities area to prepare tor classroom
Speeches, puppet shows, or plays. A typewriter is available -
for student use when needed, L

’ . 7 -

, ]

A display table is featured in this area, with displays -
Changed often according to the current predominant interests,
Often reproductions of famous paintings are displayad, Pupils
coms in to browse and decide wnich they like best, Then they
write the title and artist and put their "ballot" in a box
provided, At the end of the week the ballots are counted by a
comrittee of pupils, and the "painting of the week" 15 displayed
‘in the hall ‘area of the center, Teachers or parents sometimes
loan valuable collections stor the children to share, ‘such as a
display of artitacts from Peru, The children have shown, ~
respopsibility and care in viewing these items, .

In the Learning Cemter are found a variety of materials

and tools with whion pupils can express themseives, University
students-assist in promoting and displaying works of pupi .
creativity, Screens in the activities area, designed and built .
by the Learning Center staff, are painted in bright colors and
partially covered with burlap for,display of the childrents

m mk. ', K

‘
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PERSONNEL " “MATERIALS EQUIPMENT g
Differentiated ataffing Books  * Filnstrip projectors
is utilized: - . Tapes " | Tape Recorders
A full-time director - | Records “Movie Projector
supervises all activities; . , R

- . ) Transparancies Sifgle~conoept
A half-time aide assists . e g projestor

with materials and records; | Filmstrips B
. ) Overhead projector

6-8 student teachers from | Single-Conoept Igope
N.I.U. are assigned to the : '

uétgninq Stations

Pictures
center each year; ' K . . Tables
. Maps . o
17 volunteer commnity . ‘Chairs . - L
resource persons work with | qemes - .
" the center in various ways; Files .
. . Magatines ,
3<6 upper grade pupils 7 . - | Shelves
- work in the centerj - Art materials
v : . . . | Film storage racks .
The principal, whose . ‘ Craft materials irt s )
office 18 near the center, - screems . .
is actively involved; Sid1l development ‘ -
_ - - materials hoquariums ~ ¢«
Consultants from ABLE ‘. | Seience materials Cages ©
Model Program are availe : R
able to assist with career . Living plants Playhouse equipment

education programs,

. - | 1aving antmals * - | puppet. stage
- { ' ’ ' ‘
ACTIVITIES FIIE . ’ "

{ . .
. N
A file bt comprehensive activities based on Bloom's taxonomy is
avallable for use by the staff. Learning Center personnel are
j constantly in the process of supplementing this file.. As learning
activities are developed and materials for these activities prepared,
the plans are written on cards and filed for future hse, - '
L .o ) ' :

13 .
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¢ ‘ The Learning Cenfer Provides a place where
LIBRARY-MEDIA‘SERVICES + books, audio-vigual equipment, and éthep )
. . .+ learning redia can be kept, catalogued and
: ~used., laterialg Prepared by ‘one clasg tan
be brought to the center aug shared by otherg in the school,

. Areas of the cehter can, Be geneduled for uge by ofe class, if
needed for a special Pregapfation, »

3

.~

——— .

The Learning Center stz;f"; provides instructiona]l support to
, ) . the classroom teathers 1n many types of learning situations,
g : " Such as gathering mai¥rials fora new unit, preparation of an

L . orientation lesson, or guiding pupils who combs to the center .
' Wi'_ch‘projectg initiated by the teacher., :
. The Learning Centér. coordingtes all rental fiim orders, Pickdng
.up -the films, making them available for gign-out by all teachers, -
., amd returning them at the, proper time, The Learning Center
, "staff, aléng with commnity volumteers, is available for consyle .
. tation when new learning materials are being considered for . . :

. . Pupils caip“come dnd g0 to dO'iresearch\gt "
URSCHEDULED RESEARCH thé times that are best for them according

. to their clasyroom situation. They are TR

2heouragod {oward irdependent learning,

but they receive guidance and ass.stanco from the staff when
'neédedn ) ~ ! i ‘ )

r

e v

*  During one'two-month period a Reserrch Bliig Was held, with ‘
W the assistance of Seventeen senior ¢lomentary education najors
o " from Northern I11inois University. Using a checklist of,

£ twenty-five regearch skills, these seniors worked with every

child, Planning lessons which enabled the children.to gain or
refine research gkills, R "

. .
¢

With the assistance of consultants from ABLE Model Program, - . * . -
the learmng Center staff Introduced ABIE's planefor imple-
menting career. education in elementary schools; “Groups . .
worked . with intervigwing techniques, visited ang interviewed ;
- people at their work éites, and arranged and conducted
j interviews with, working adults who came to the 8chools The
group utilized cameras, film, tape recorders, and tapeg’ on "
interviewing methods that were available from ABIE head= !
. Quarters,. .Lesrning Genter gtafs and student teachers utildsed

intPoductory materials from ABLE, such as Career Education

&“3 t \:.;:

; at. e
! Agtivities through World of Work Regources, - Ch

1 - Y . ; ,
. @

) R v v hd ! ! ‘ﬁi"‘/i ' £
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- -y ¢ Stﬁdent‘toachers a
MINI-QROUPS™ to the Learning Ce

* many of which are
study groups have

v

A

Ii‘
7

nd comminity volunteors come -
nter to teach mini-graups,
multi-age. Some of the past
been photography, pottery,

tie-dying, archaeology, veathey Study, creative dramatics,
Y

. puppet making, ang "World of Work,

n

rest of the school through the 10 Scoop, a newsletter published,

and distributed to thp entire

s~

-

) Regularly scheduled lessons are conducted in
K-2 CIASSES the Learning Center forvkindergarten, tirst,
: and second grade classes, They are given -
’ training in the use of the library, ard they
become acquainted with the Learning Center areas, They learn
to operate all the equipment in the Learning Center--eight

different pieces in all. They are

given an "operator's-

" .lcense" upon completion of thig training, which allows them

to operate the equipment independently,

week, The students may hear a atory, see a record-film-
8trip, respond to poetry reading, or participate in ‘
creative dramatics with their teacher of the day. Sometimes

they are divided into small groups
an art project.,

.
-

>
L]
> .

e ' ’
. ’ . The atmosphere' of the Learning Center ig :
OPEN BNVIRONMENT laxed and conducive tOvencourag1hg the

{ " interests of children, A child can préscribe
a ¥ourse of study for himself, and he can
work in groups, Not only will he learn facts and boncepta,

but he will be able to have social

i

inter-action in an open,

informal environment, He will discover what he would 1ike to

© 7 “lekrn, how he would like to go about the Tearning experience,
and vha€'3§ggena to him as a peraon-during the experience,

102
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OBJECTIVES WITHEIN,THE CENTER

1. To remain always flexible--a tool of the school-=changirg as needs
of ‘pupils, teachers, an? school change. , )

2. To gerve as a center for books and other. léprning materials,

[}
- .

3. To provide a place where school px:ojecps' fan be carried out, ' .

La

“ho To provide personnel cépable of assisting' teachers' in 5anlementin'g‘
programs ip ‘progress within .the clasgsroom, .

. -

. Se To set various themes throughout the year and expar;d- these the'mes
- as a form of curriculum ertichment,, i

: 6. To provide a place where children can pursue enrichmént activities
-8 (arts, crafts; nature study, creative writing, etc.).

7« To-prgvide an open atmosphere which.iﬂ:'i.ll enéo,urage pupils to develop
. creativity and positive personality growth, T

. .~ B, -To encouz*aée children to.develop, a_m,inde'faendent-study program,

9+ To provide racili'é.ies‘ (pér%onnel,‘ materials) for a teacher to

command in evolving an educational prescription for a special child
_ or a group of children, s

10. To serve 4s a ufiifying center of the school, where materials .
produced} by-any grade level can be shared by the whole school.

11, To instill love of lear'n;ﬁg s creativity, ‘and wisdom to usé- available
materials effectively, ' : '

. h N
= . .

~ / -

IA“* J—‘“'» —— _
- Visitors are ‘always welcome in - For information about ¢ reer
" the center, For an appointment, , education .or materials avail-
write or callx” . " .7 able, contact: .
v Mrs. Phyllis Horton o ' Dr. Walter Wernick \\
' o . Director . . Director . o A,
.* _ _ Glidden Léarning Center : - ABLE'Model Program \ AN
: .. School District-428 - | The University of Illinois] . -\ ™
{ " DeKald, I1linois - , DeKalb, Illinois A}\ Ay
T BIS-T58-7431 | . B815-753-1959 “x\
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- Representative Carcer Education Materials: Addresses '
. o 2 5
‘
» -
. . ) /
. A Tentatjve Framework for Developing Comprchensive K-12: Teaas; -
Texas Education Agency, Austin Texas . ’
¢ . . . . .
o P . ‘ €. . ’
Carcer Lducation Currieulun Guide: lafayette, Loujsiand;
~~\ Robert Arcencarlx, Career Lducation Supervisor,

Lafayctte ParLQh Schoo] Board, Lafaycttc Louisiana-

Geometry Carcer Unit: Minnesota

. . -
.

. Ernest Thomsen, Superintendent, Public SLhOOls, - i
/ . White Bear Lake, Minnesota : - i

-

Field Trip Fxploratlon for Junior ngh Minnesota; . T

. . E¥nest Thomsen, Superlntendent Public Schools,

. White Bear, Lake, Minnesota
Home Economits Carcer Unit: Minnesota ) o
Ernest Thomsen, Superintendent, Public Schools, . . T : .\
* White Bear Lake, Minnesota ﬂ ‘ /
v , , ) - " -
Carcer Lducation Projects K-12: Cloquet, Minnesota - ~'
Carcer Education Committée, Public Schools, , "

Cloquet, Minncsota

. Science Unit-Carcer Related: Minnesota | ‘ - -

Robert Madson, Director
Dept. of Educatlon Minncsota Statc University,

Vocation-Technical Division, Capltal Square Bldg.,\
St. Payl, Minnesota

€

Curriculum Units: Raleigh Co., West Virginia : )

Rescarch & Development Project in Carcer Lducatlon

Ralcigh County Schools

105 Adair Street : ‘ ’ :
. \ Beckley, West Virginia )




v .
Excmplary Resource Units in Vocational Iiducation: Lincoln Co., WcstTVirgjnla'
: [}

- Exemplary Project t , )
> Lincoln County Schools ) , -
¥ Hamlin, West Virginia  25523° - .
. v ' : .
! ‘ ' - L

Carcer Education: West Virginia

Exemplary Project =~
Lincoln County Schools .
lamlin, West Virginia 25523 ¢ s '

] y .
- 4
»
.
- 1]
.
.
. T '
4 -
» t
¢ -
‘ .-
' N
- 4 RE
. - . -
- LY
~ L d
.
v
hd 2 -~ »
2 .
'
. . r Y .
L] -
.
-
v
* .
-
. )
N . .
. . .
'
~ .
¢
A
.
.'
.
.
' v
-
.
\ »
- . . ,
|
. . ‘
’
A
‘ |
|
’
! |
M . |
1 4 . . |
\
N . |
|
|
~ » - - |
'
N
.
- ¢ ' |
» e

d O . ,

ERIC o ‘ :
S i . .
. :
\ - . ‘ - \ s . .




: » . ’ °
, ASSESSMENT OF CARFER lDU(ATlON (URRI(U!UM MATERTALS:

Suggested Fundamentails for Constderation
¢ (research copy)

. ’ Dr. LaVerna M. Fadale ;- </
* Cornell Institute for Occupational Education too
Stone Hall,“Cornell University
Ithaca, New York

7 &

Circle the appropriate number: ) Fy ' *
1 - the material adequately. demonstrates the fundamental
2 - the material does not demonstrate the fundamental

3 - the fundamental is not appropriate to the spec¥fic material ’ - .
. 1 4
1 2 3 1. Does the material contain objectives?
. N
12 3 2. Are these objectives -clear? < £l
1 2 3 3. Can the accomplishment of these objectives be meagsured?
1 2 3 4. Are procedures, activities and content-of the materral .related

. . to and approprnate for meeting objectives? *

¢ -

1 2 3 5. 1Is the nature and scope of the material content adequate to
meet the objectives?, ' '

1 2 3 6. Are expected outcomes through the use of matetial identified?

i 2 3 7. 1Is the sehuentia}’ordex of material, presentation more likeiy than
) ,others to lead students toward accomplishing basic goals?

1 2 3 8./ Does the material introduce experiences that would , N
otherwise not be available in the classroom?
. S

1 2 3 ‘9. Do the materials serre the range of abilit;es;and aptirude

. within the target population? . N ’

&
1 2 8 10. 1Is there variety within the materials to provide for abilities
- af all pupils? - .
1 2 3 11. , Are the materials representative of the curriculum involved; that
. is, do they help further the objectives of the curriculum? |

1 2 3 12. 1Is the material suppleﬁeqtary to the currlculum?
1 2 3 Is the material basic to the curriculum? .
1 2 3 13. qus it contain suggested instructional procedures? ) .

1 2 3 14.» 1Is there clarity and.organization within the material?

1 2 3 a) Are sample student activities and questions, included?
1 2 3 b) Are instructions clear?

. 1 2 3 c¢) Is the intended use easily understood?

. 1 2 3 d) s it attractive?
1 2 3 e) Is it matched to interest and reading 1eve17




1 2
|2
1 2
1 2
v 1,2
1 2
1 2
L 2
1 2
1 2
1 2
1 2
17 2
1 2
1 2
1 2
1 2
1 2
1 2
1 2
1 2
1 2
O

ERIC

JAruntoxt provided by exic |8

3 15,
} 16,
3 17.
3 18.
3 19.
3 20,
3 21,
3 22.
23’0
3
3
3
3
¥
3 .
3 <
3 .
24,
\‘,
3
t
3‘ .
3
3.
3
3

Does the material' suggest other resources —-— . .

.
.
i -
'y * .3

.

supplementary-and/or instructional?
. " [}

ooV 5 - . , ’ .
Does the material provide for feedback to the user? .
, . o 4 N
Are the materials consummable?. - -
X . - ‘. : .

" Are there restrictions on material use, such as restrictions’
t b

as to making copies? N ‘ . ©
- -

Are the materials, if so.designated, apprupriafe for -student use,

.

such as usability, readability, attractiveness, interest’and motivation? -

:

. ~ . . .‘,’ o. .
Are there provisions for evaluating the material as it -
is used ‘within' the ‘educationa]l program?

-

Does the material contain career -education objectives?
Does the material offer opportunity for iQ;usion andTintegration
of career education with existing cdrriculum? .

To which career elemgnté does the material generally address itself?

1) rareer awareness -

b) self awareness . 1 o
¢) decision mak ing

d) attitudes and appreciations

¢) economic-awareness

f)  skill awareness = ° '

g) employability skills ~

h) educational :awareness N . .
[y

To which career education goals does this material dddress itself?

~ 14

" a) The ideéntification and integration of occupational and non-

vocat ional interests, skills, values and needs to encourage
realistic and accurate sel f-understanding.

b) The assessment of skills, values, interest and needs with.
subsequent comparison to characteristics of alternative
careers and life styles.

¢) The application of leerning in school to conditions and demands
within the out-of-school environment. '

d) To help acquire understanding of various aspects of the world
of work, such as specific/occupational requirements, life style
of various occupatidnal clusters/families,’ the general nature
of the "working life"; and relationships between effects of
various economic @&l social conditions. .

e) To help define and make exploratory career.choices that-are
j compatible with individual interests, abilities and aspirations.

£) To help obtain at least minimum skills needed for employment
or skills needed for cont inued education. ,

¢ ,-
.

A 12




- ) ‘3 .
25. Wh irs he type of materlal” - *
. LN .
T 23 prin;ed . .
1 2 3., audio-visual
1° 2 3‘ manipulative .
26. what‘is the target for. the material?

-

‘self-instruction

discussion
ogrammed dnstruction

“simulation/gaming

.. psychodrama

T role playing
individual projects
field observations
self~evaluation '
group/papel discussiod
demenstrfgions -

«
KRS

.

-
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3 curriculum ) 1 2 3. piacement
1 2 3 career information 1 2 3 evaluation ,
1 2°3 career preparation 1 23 community
12 3 guidance 1 2 3 management /administration g
1.2 3 staff development 12 3 other: :
27 What is the discipliné ﬁreé? \ : )
T 12 3 language arts . 102 3, .‘héaltH/physical education
1 2,3 q’mat:hemat_:ics 1 2 3 home economics .
™~ 1 2 3 science 1 273 industrial arts
e 1 2 3 social studies - -« = 1 2 3 other: _ _ i
1,2 3 fing arts  * - )
28., What career edﬁgation population is served? ’ -
' 1 2.3 students i 1 2 3 parents T .
1 2 3 instructional persomnel 1 2 3 community *
1 273 non-1nstruct10nal ~ r 2 3 other: - n
o personnel ' . .
29. . What is the grade level range?
"1 2 % primary (K-3) 1 2.3 secondary .(10-12) s
1 2 3 ‘intermediate, (4 6) - 1 2 3 post- secondary (13+)
L1 2 3 early secondary (7-9) N ’
30. Does the material demand special conditions for its use?
1 2 3 equipment 1 2 3 time .
1 293 facilities 1 2 3 instructional erategxe
¢ 1 2 3 personnel or staff 1 2 3 other: . . .
, 1 2 3 learning conditions
31. For what instructional strategles is.the material apprOprlaCe°

drill practices i
individual/group counseling
superv1sed work experlence‘
lab simulation/practice :
modeling
micro-teaching.
problem solving
dramatic activities
manfpulative skill develophment
psychomdtor activities.’ A
other: ;

-

v
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~MATERIAL CONTENT

< .

.

Abiliby’Range
Served by
1Maqeria1

4

Evaldation

Procedures
Career Eddcefion

Presentation
of Material
Instructidy
Proceduresg
.Generatl

*
* Aid for-:

tics

Characteris

L]

-of Material

A

1
-

Objectives . yes no ’ ‘ ;

~ 3 ) R . 3 !
. Presentation ) ' S
of Material . . yes| no . -

- |
L - b Poa Ll

!
Ability Range . |
Served by LT t. N I o, T y
Material . . ﬁ , yesi nol ' . -

——

9
4

.| Aid for o : . |
lnstructional : RN . £
Procedures ’ | yeslnano}l .- :

D, - t.u,;;,;;.x. . | ’

ae i h
vy by )

Evaluation . |
o | Procedures . v ~ yes| no .
3

‘.
L

AT

.
.
l

i
—f
]
L

Career i . > ’ | =l
Education . ‘ . =
Aspects . A ‘ ‘yes ''no 3|

1

sl CA e o

General . . ‘ . . . -
Characteristics,*” - ’ ’
of Material : . . ) . :

- R - Total Number of "yes" answers
L. ) .- Total Number of "no" answers:
3 .

33. Based on comparison of the material and local need, the recommendation f%
: . made that: . . =

- l The material should be used and-made available to the approgpaate
! [:::] The material shéuld’ th be used Or made available to “the approprla

; [::::l -No decision can be made without further consideration. . f
Q . s
E mc S | -
o o e ) o eN
: o : .o o
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within their career education and staflf development programs. These

. 5/28/74
APPENDIX D
. oo
! . ¢ .
( ,
. OUTLINE OF SUGELSTLD PROCEDURE . : )
FOR PRODUCT TDENTIFICATION ..

In the course of your institutes this summer many: of your teams

y

anﬁ participants will engage in'thv-fogyulution of "products' to bé uscd
. X

products can usually be categorized into those utlllzed prunarlly‘for
"activities'",.i.e. games, media, V1§uals, and displays, and.those that
are primarily instructional outlines such as "units" or "infused lessons".

Some products, of either category, may be deveioped at your dnstitute
that offer potential for applicability and utlllzatlon by others Often
these are difficult to reproduce and may need exp lanation for opﬁimal .
utilization. ' | )

As directors and co-directors you may disgo%er prbducts’of eitﬁcr ’,
the activity-oriented category or the instructional outline qategor? that
you feel have potential as a technique or tool for others. The attacﬁ;a
form whén completed would identify, describe and locate such products. Of
'course when feasible, samples of the actual produet could be attached.

The' completed forms from the eleven 1nst1tutes at the end of the

summer would .provide a systemaulc rceference of institute product outcomes ,

that directors and co-dlrectora have identified as being worthy of mention.

¢




&

- PRODUCT IDRNTIFICATION‘FORM ) . :
nstitute: Datc:. .
jrector and Co=Director:
eam Identificétion£ L ' ' )
. . (School) i ‘ (School Administrator)
T (Phone NumbeT)

~ (Address)

T (Team Member) ~

(Team Leader)

(Team Member) ° . (Team Member)\>

-

(Team Member) l " § (Team Member)

Product’ Des,crip;cion:
1. What are the materidis?

. 2. - What concep;cs will the materials help develop with middle school students? ~

r'3

-~

5. How does the product relate to .the existing middle school curriculum?

4. What outcomes have been observed if the product has been utilized with middle

school students?~”

5. How can the materials be utilized with staff development programs in career

education?

Q , : . ’ .
. \ ) . : 42




1.1

1.2

-

THE TEAM WILL
AND SHOULD P

APPENDIX E

SYNTHESIS OF EPDA DIRECTORS FINAL REPORTS:

Carcer Fducation Institutes:

P

.

¢ IN THE

FoRva )

/

\

v

EVELOP UNDERSTANDLG FOR' THE ROLE THAT CARTLCR EDUCATION CAl

TV !

.

’
-

PARTICIPANT OBJECTIVES
Middle School 10747 - ‘
4

»
7

CATIONAL MATRIX OF ALL YOUTH.

.
by

WILL IDENTIFY THL DISCOWTINUITIES AND CONTEMPORARY PROBLE”Q THAT

v

HAVE LED TO PROPOSALS FOR CAREER LDU(‘ATI . ) N -
Validity: z - y%& high '
Degrec of 5. - high ‘ .
achievement: "1 - moderate ' o -
Activities/ presentations, film - FUTURE SHOCK,
Resoiuirces: panel discussions, community sursz:>‘(
Evidence of teams: igentified community problems,
objective discussed’ film and its implications,
achievements. . criterion 1.11, readings - annotated
' bibliography, curriculum projects
. r or products, teans visits with
industrial leaders .,
Corments: limited by time
Y -
_WILL TRACF THE UISTORICAL ANTECEDENTS OF THE CARLTR EDUCATION :OVEMENT.
. Validity: . . 1 - yes, 1 - no, 4 - two* or moderate’
a P 4 t
Degree of } .
achicvement: 3 - high, 2 - moderate, 1 - low
Activities/ . : N
Resources: presentations, reading assignments,
. text, handouts
Evidence of ) criterion 1.22, readings and lecture
objective on antecedents incrcased level of
achievenent: ' awareness of participmits, nanel
‘ ' discussions, reports of readings
Comments: ~ Seemed important.only for background,
“ classroom teachers feel this item is
' of little or no importance to them, {/“
- - thejr interest was not excessive in
this objective. -
’ 12K

—— —

» -

- e

——: o W e oY



1

WILL IDLNTIFY AND INTCRRELATE TBE MAJOR THEORIEQ,OF CARELR DLVLLOPITNT.

. ' » ) e .
Validity: . ‘ 2 - yeé, 3 - high, 1 - moderate .

- ra ‘ .

Degrec of , ' ., 1 - high
achievcnen;. . ‘ 4 - moderate ]
) I -"low ’ -

v
.

"Activicies/ ' presentations, discussions, v
Resources: . text s )
& .
Evidence of criterion 1.31, readings - annotated: _
objective . , bibliography discussions, participants .
) + achievement: , : were able to identify concepts, all
’ - : - not able to apply them .

Corments: , too comprechensive for time allotted;
' theories or constructs vere considared,

at best, of mar~inal value; DPr. Tadale's -
o

) / } materiils were most helpful .

a

L
o

B b '3 )

.

1.4 . ILL EXAIITE THE WORKING DCTINITIOMS OF THE CARFIR EDUCATION CO“C"PT

, PROPOSED IN REGLITS PAPER 111, CIOE'S POSITION PAPCRS AND USOE'S CCEM.

0, ) i
s

P

s T T m"":VéIIditi?”“‘

Degree of

achievemant:

2 - yes, 2 - high, 2 —'aadératé<i I
5 - high _ o S
1 =~ moderate, ‘. . .

- v s .
s N LY

Activities/ ’ CCEM, Regents Paper, CIOT‘positimm a e
Resources: papers, presentations, dkwhugo1ons,",f . &
text, developnent of local nhilasonﬁv o

durin" institute ”

\/ ,,' « ).

Evidence of team definitions of C,, compariqba of
objective pre- and post- definitions, criterion
.- achievement: 1.41, curriculunm products and mini-
T grant prOposals,- .

. r
€

/: M

1.5  WILL IDTNTIFY THE COMPETEMCIES NEEDED FOR ENTRY INTO AN OCCUPATIONM AlD/OR .
THE WORLD OF WORK AS EXE!PLIFILD BYwThE COJCEP?S‘OT CARLER EDUCATIOXN .

- ; il 4/
- H ¢

’

. ' Validity: ’ 2 - yes, 3 = high, 1 - moderate .
Degree of vy ‘:A 4 by high
achiecvement: . 2 ¥ moderate ™
' ; = ’
Activities/ - ' -i;eld trips, panel, ilall Occupational
Resources: \\~ ) .+ Inventory, film, CCEl, comwunity rceourcc

", . -survey; intervicw guide, readings

o :, .‘, ‘ ‘ ""j‘: | 4 ?'g




OF WORK AND THLL DYNA

_ACCELERATING. PECIOLOGICAL CERANGE.

-3 - _/
. ‘ .

- - g Evidence,of discussions, criterion 1.51, developed
2" ] objective community nrofiles, audio-visual atudies
. achievenent! questionnaires

: Comments: failure to brinz to the group Havinchurst.
or other appronriate gcales or utilize
a child psychologist . X
1.6 WILL IDLNTIFY Tﬁé DEVCLOPMENTAI. NMEFDS OF MIDDLE SCHOOI, CHILDRILN THAT ¢
CAN BE ULT THROUGH CARLCER EDUCATIO:. ;
N A . : ‘ .
* Validity: . &4 - high S
, 4 . .
e Dégree of 3 - high \\\ .o\
. achievemént: 1 - low '
) Activities/ interviews, presentatiors, construction
Resources: of curricylun units, evaluation of
existing niddle school units, assigned
. readings ’ '
Cvidenae of / ‘
objective criterion 1.61; heated argurent, panel
~ achievement: debate, increased awareness
Cdﬁmcﬁté} very iiéglé interest in presentation;
participants rated this as most important
.0 THD TEA MDIRLRS WILL CNMAGCE THEIR KHOWLEDGL ARD APPRLCIATION OF THL VWORLD

MICS OF THE-DISCONTINUITIES I!POSED BY THE IL!PACT OF

2.1 WILL TEST ATTITURES, APPRECIATIONS AWD UNDERSTANDIVCS AGAI%ST ThOSE
.OF PCOPLE IMVCLVED I OTHER OCCUPATIONS.

[

Validity:

-~

Degree of
achievement:

~

Activities/
Resources:

Evidence of
objective
achievement:

2 - yes, .3 - high, 1 - moderate

»

4 - high -
1 - moderate B
1 - 1low .

" field trips, discussions, presentations,

panel, development of interview sheet,
team reports . -

field trips, interviews, Bureau of. Labor
gtatistics presentation - highly rated by
participants
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. ‘ "‘1\ -] L} ) 1
S - " > .
Comments: * - BN o teams felt they had learned a areat deol
S TN o and will continue to do so through steadw
- : " «development of contacts , d
&
2.2 {JILL BECO:E AWARE OF OCCUPATIONMAL FWTRALCE LEVEL REOUIPLWEVTS AND
" THEIR HISTORICAL TRENDS. . LT
; : ’ - N
Validity: ’ . 2 + yes, 1 - high, 3 - moderate
.- Degree of ) e 3 - high®
- achievenment: 2 - moderate
1~ low
Activities/ _Presentations, field trips, combunity
Résources: , i ré8source surveys, reading assignments
Lvidence of . determined educational entrancé level
" objective ! reauirenents for today's ververs ars
achfevement: o for workers who started 20 years aro,

developed interview guide questions
Comments:. - participants had more interest in 0resent
and futuré, teams learned a sreat deal
about each occupatiom touched upon but
net in a broad.sense
N

2.3 WILL DEVELOP A SENSITIVITY TO THE RAPID EVOLUTION OF NEW CAREER

OPPORTUNITIES. . .
. Validity: : ’ 2 + yes, 3 - high, 1 - moderate
Degreecof 3.~ high
achievement: 3. - moderate ) -
N
Activities/ ° - presentations, field trip, CCLM, community
, Resources: . resource survey, curriculum unit, reading
: assignnents
Evidence of :
objective discussions, surveys, criterion 2.31,
achievement: ' cormunity profilés, panels ’
Comments: . teams weré made knowleégeable of trends
s on the materials scale but had limited
time to iollect data on job projections

* o ] ) ’ . ’ . 1:}’%




[

e

s r B W e

s * e

ot Ond o

i

UILL

DIVTLOD AN AUAR

Valiiicy: » 1 - - noderate
Degree of .4~ high ] ’ ‘ :
ahcieverent: 2 - nmoderate ’ -
Activities/ _presentations, CCFM, field trips, ,
Resources: 0ccupacional Outlool: Banilhook, paqol,

’

Evidence of

objective individual research profects, curriculum
achievement: materials, discussions
Comments: the objective was too specific and

\yrqg OV ’!"l"r -qrmvvov\
. LASORERS, TICHL TICIASS .AND PROTISSIONALS AL TROJTCTID.

-

-

. .
nY ¥TICT TTTIURT LIRS TOR

S

yes, 1 - no, 1 = high, 3

+

question-answer follow-up;

narrovlv defined to “e of practical value -
difficult to do thoroughly .

¢ .

TILL UréfLO” Al AYARTYESS OT TUF ALTETIATTVFE PROARAMS OF PRIDARATION

AVATLABLE FOR HLZTINIC OCCUPATIONAL INTRANCT LEVEL REIQUIR

TS,

Validity:

Degree of
- achievement:

Activities/
Resources:

Evidence of

objective activities and reading assisnments,
achievement: cluster activities.and follow-up plans;

criteria 2.51, 2.52 .
Comments:

A

&

2 - moderate

.

1 - yes, 2 - high,
3 - high
2 - moderate

presentation, panel, snall group
activities: Occupational Clustering,
field trips, communitv resource survey,
curriculun materials ’

individual research projects, team

very broad obiective which we could only
explore . .

WILL DEVELOP Al AWARENESS OF THE TEGENIQUFS AND TASK AMALYSIS BY THOSE

- DEVELOPING OCCUPATIONAL CURRICULA.

N

Validity: 1 - no, 3 - high, 1 - moderate
‘ Degree of 2 - high -
achievenment: 1 - moderate - 42
2 -

1/

low J
1

|




- Activities/ . presentation, panel, field trip,
Resources: . curriculun unit; tean activities,
readings assigned and li0's

+ > . .

Evidence of interest and attention given, expressed
objective need for more of this in schools,
achievement: criterion 2.61, teams met with curriculum
. people in district, group discussions v
P . .
Comments: - of no practical value to the group, POCES

helped a great deal

‘ .

THE, TEAY WILL DEVELOP THE ?\LCl.aSA{‘Y KIOVLLDGE, UNDERSTALDINGS AMD SKILLS
, SPECIFIC TO TECHiNIQUES:OF CURRICULU IiODIFICATIO‘ THROUGH INFUSIO: \'I'lh
" CAREPR EDUCATION ELEMENTS.

1

3.1 WILL EXAHINE'E%TANT SCHOOL DISTRICT GOALS.
: !
Validity: _ 2 - yesy 3 - high, 1 - moderate
Degree of 3-- high )
achievement: ’ . 3 - moderate
> ’ . -«
Activities/ presentations, principals and teams worked
Resources: ’ together, development of local philosophy

during institute, tean activities

Evidence of criterion 3.11, preparation of presentations
objective n to superintendents and Office of CE, City
. achievenent: - School District of New York, mini-grant
: : proposals o, ,
A \ : :
, Comments: . principals did not meet commitment: ‘
. ‘ . (recommendation - need to spell it out
much more clearly), very few principals ‘
. ,had anything viritten , .
. . .
3.2 WILL ENAMINE EXISTING MIDDLE SCHOOL CURRICULA TO DLTERMINE STUDENT LEARNING

OUTCOMES SOUGHT TIROUGH EXTAWT LLARNING EXPLRIENCES.

Validity: 2 -~ yes, 4 - high

begree of ' 4 -~ high
achfevenent: 1 - moderate '

1 - low .
Activities/ presentations, panel, development of local
Resources: ' ' philosophy, team visits and rcading assign-

nents
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Evidence of
objective 1
achievement:

Comments:

s

3.3 UILL IDENTIFY PRIHARY.SOURCES FOR C

;) Validity:

. Degree of
achievenent:

Activities/
Resources:

-
M

Evidence of
objective
"achievement:

3.4 WILL UMNDLRSTAND
AS CRITERIA FOR

“OF VORK,

Validity:

Degree of
achievement:

. Activities/

Resources:

; " Evidence of
objective
achievement:

* 3

AREER RELLVANT INFORMATIbﬂ. o #

a few infused plans, criterion 3.22, task
force plans for inwservice courses, reports
of staff facilitators, !10"s and materials
examined

visits to school personnel in curriculunm
revealed a ready wvillingness to adopt GE
goals becuase their owm are rather fuzzy

-

2 - yes, 3 - high, 1-— moderate

5 - high

1 - moderate

survey of instructional resource raterials,
D.0.T., vocational materiols, curriculum
products and guides, presentation, annotated
bibliopraphy, ordered free amd inexpensive
materials, team activities

teams compiled lists of prinary sources

. for career relevant information, criterion

3.31, research paners, curficulum products,
each school has upgraded media and own
resource centers

THE USEFULNLSS OF TUE "'OCCUPATIONAL CLUSTERING' CONCEPT | ©

EVALUATIRG, ASSESSING AND MANAGING KNOVLEDGE OF THE UORLD

-

2 -~ yes, 3 - high, 1 - moderate - .

i
~

6 - high ’ -

film strip, small group activities:
Occupational Clustering, »resentations,
film, develop curriculuw units, development®
of local philosophy, cormunity resource
survey, text, handouts, reading assignnents.

group presentations, ‘used tg develop
activities for. purpose of awarcmess,
criterion 3.41 curriculum naterials
produced, master‘resource lists (I'ric), .
rating of participauts to 2 day workshop
on decision making )
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@
3.5 WILL- DEVELOP SKILL IN TDENTIFYING STUDENT BEHAVIORAL OUTCOMES TO BF
SOUGHT THROUG:H MIDDLE SCII0OL CURRICULUM IIFGSION WITH CAREER RELEVAUT

.
. ‘4

LEAT:IIG EXPERILICES. )
. ‘ - . \\\\V ‘

2 - yes, & - high ' ' L o
| |

- [

Validity:

Degree of oo 3 - higﬁ - =
achievement: . . -3 - moderate « .
Activities/ preéentations; panel; development of

- Resources: infused plan, curriculum units: text
wrote some objectives with behavioral

Evidence of
outcomes, criteria 3.51-3.91, curriculum

objectiye
. achievenent: units R . -
L 4
Corments: met strong opposition to behavioral aspects
‘ but great enthusiasm for CE infusion
E 2
3.6 WILL DEVELGP‘COHPRZHZNSIVE CTADL LEVEL LEARNING OUTCOVLS IMCORPOPATING

EXTANT LEARWING OUTCOIES WITH CARLER I.LDUCATIOR LEARNIYG OUTCOMES.

. I . 1Y
Validity: i 2 - yes, 4 - high

Degree of \ 5 - high ‘ f
achievement: * 1 - low . N -
. e — ¢ 1
Accivities/ + - presentations; panel; development of an |
Resources: ’ infused plan, curriculum units; text i
t gvidence of ‘criteria 3.51-3.91, career -education units
' objective utilizing cross discipline planniag, -
achieverent: . curriculum nroducts
Comments:, made teacheré'aware of need for specifyin3 -

\ ~ but CE infusign made them very comfortable

. . T ~ ,
3.7 WILL IDENTIFY.SUBJECT AR%A CONCEPTS; UNITS AKD/OR LEARNING FEXPERIFMNCES
' THAT WILL SERVE AS ORCAMIZING CENTERS THROUGH WIICH CO:PPREHEMSIVE GRADL
LEVFEL LEARNING OUTCOMES CAN BE SOUGHT « : .
’
’ R * ' - l ®
\ validity: . o 4 - high : -
Degree of ’ > 3 - high ’
‘ lachievement: : 1 - moderate .y t ' ‘
. o Activitiesj. ; ' presentations: panel; deyelopment of an .

infused plan, curriculum units' handouts,
text -t ' l

.

Resources:




-

L Evidence of
- objective
acpievemenr:

Comments:

(BEHAVIORAL OBJECTIVES).

Validity:

Degree of
achievement: ..
: )

' ‘Activities/

Resources: ., .
Evidence of <N
objective

achievement:

3.9
FOR SUCHl PERFORMANMCE OBJECTIVLS.

vl

#

validity: o

* . . Degree of ‘ ) .-
achievement: ° . .

°* ' Activities/ 7

Resources:
. o
Evidence of _

objective
achievement:

4.0

WILL DEVLLOP SKILL IN COMSTRUCTING

WILL DCVELOP SKILL IN CO:STRUCTING CRITLRION RLCFERELCLD MEASURLMENTS '

criteria 3.51-3.91 B

»

-

teams rate this as Yriportant and felt
they achieved it

~

FASURABLE  PERFORIAYCE

2

3 - high, 1 - moderate ’ Y

2 - hich

2 - moderate
presentations, develop, eurriculum units,
evaluation of existing middle -school .
curriculum N ¢

+

v
Iy

products developed, criteria 3.51-3.91,
post test Bernabcilmaterials,

.
.

~
.
S

3 - high, 1 - moderate

2 - 'high . -
2 - noderate

presentations, «develop curriculum uﬁits,'

evaluation of existing middle school.

curriculum - .

» ! . “
Criteria 3.51-3.91, post ernabei
materials, teachers were ¢ nced that

this could andrﬁhould be developed

~ . E

. ! . A3 '
THE TCAM WILL DEHO!STRATE THE ABILITY TO PLAN,’ ORCANIZE, IMPLEMENT AND

"APPRAISE CAREER EDYCATION TEACHING-LEARNING EXPLRIENCLS AND DEVLLOP : Y
INSTRUCTIONAL MA®EZRIALS FOR CLASSROOM USE. — ° .

i

A

. . , .
4.1 WILL IDENTIFY AND EXAMINE ALTCRNATIVE LEARNING STRATEGILS. | - .
: ' Véliﬁity: i 2 - yes,‘3 - high, 1{- nioderate .
“ . : v 12&
4 >
i . ’ | s .




Degree of
achievement:
Ty
Activities/ .
Resources:

*Evidence of
objective
achievenment:

-

VILL DEVELOP* FUSED

Validity:

Degree of
. achievement:

(%:tivities/
sourges:

Evidence of

jective

achievenent:

“

Comments:

-

Validity:

Degree of
achievement:

Activities/
Resources:

Evidence of
objective .
achievement:
.‘\;2'
Cormments:

NSTRUCTIONAL PLAUS.

’insufficignc time
[ g

4 -~ h;ih
7

2 - moderate

+ z. -
-
-

presentatiens, deveclopment of naccrfé;q
and sharinj an Occupatfonal F]UQLLrlkf
perusal of c‘;rﬂculum products and

_ guldes, text,'

units

criteria 4,11-4.61, grant propoqals,;l‘

« . audio-visual mater1als, curricilum unj

e

TV erpaity e

yes, 1 - no, 4 —‘high

high
moderate
low,

presgntationsl develop curriculom unifis;
text

- some developed infused instructional

criteria 4.11-4:61, work records, su

evaluationy proposals for in—serv1ce 2
trainink

2 - high, 2 -'moderatg

2 - high
2 - low Zg%

/“
presentdtions, develop curriculum
units . -

L]

critcria 4.1;—4.61

and, as an ohjcctivc, it would@be regl;ff

to ain at it after participantquhavcéﬁéﬂrned
curriculum infuqlon-—it night hbcone :
add on" .




i -4
. 4.4 WILL DLVELOP, WHEY NEQESSARYH SUPPLE'MCNTARY CARLCLR EDUCATION WNIT PLANS.
. Validity: - ‘ 1 - high, 1 - moderate, 2 - low .
Degrecd of 1.- high
R achievement: - .3 - low
Acfiviqics[ ) " ° preparation of infused materials,
- . Resources: presentations, develop curriculum units
Evidénqe of ~ . .
. objective e L, ’
{ achievement: ) . some plans for the future, criteria 4.11-4.61
Conments: I scen as an "add on" approach
. ‘ v
) ~ ]
4.5 YILL PLAN A LEARNING INFORMATION AZACLIICNT SYSTE!. -
< /' . ‘Y . r
. “Vqlidity:‘ "1 - high, 3 - moderate - .
. ' ) -
. Degree of . | ~ 1 - high -
achievement: * 2 - moderate
AR 1 - low |
. .- R : - -
. . Activities/~ o : .
Resources: ' . presentations, develop curriculum units
Evidence Bf A -~  plans for workiag with staff to'deVelop
objective ) infused plans upon return to district,
achievement: - . criteria 4.11-4.61

- » -’

4.6 WILL DEVELOP CRITERION REFERENCED MEASUREMENTS OF STUDENT PROGRESS.

[N - -

Validity: y 3 - high, 1 - moderate .. ‘s
. , . . o ' ’J .
- ° ' 'Degree of’ 3 - high L
dchievenment: 1 - low '
Activities/ ’ T
Resoyrces: presehtations, deve;op curriculum units
’ Evidence of : y : ,
objective . criteria 4.11-4.61, products indicate some
achievenent: . understanding T
' R
13R
~ - .

.




Y

‘0

- 12 - -

.- THE TLAN'T WILL PLAN STRATEGIFES TOX PROVOTING CARLLR IPUCATION THROUGE STAFF.
DEVELOPMIT PROGRAM YUITHIN THEIR HOME §CIIOOL AMD/OR SCHOOL DISTRICT.
5.1 . VILL APTLY THE S ILLS AND UNDLRSTANDTLGS ®ECLSSARY: TO ESTARLISUMENT -
OF THE IDENTITY A:D WORKIMG LFFECTIVENESS O% THE TEAM. ! '
A ] a
Validity: . 2 - yes, 4 - high
Degree of
achieyement: 6 - high .
Activities/_ Iintroductory activities, presentatious, -
Resources: . communications’ workshop, plannithlocal
‘ staff development e,

" ” 7
Evidence of sharing of school programs, active parti-
objective 'cipation in group dynanics seselons, life
achievement: plaaning actdivities, conmqnltv survey,

conference with superintendents and local
VLA, team spirit and enthusiasn

5.2 WILL DEVELOP Al

LOCAL sfi'rUATIo...

Vakidiey:

Degree of °
achievement:

“Activities/
Resources:

EYidence of
- objective

achievement:

N

SWDERSTASDING OF TI'E CHANGE PROCESS AND LXAMINE THE
POTENTIAL FOR APPLICATIOV OF TWO OR MORE CPANCF PROCESS MODELS IM TIL

i
3
.

1 - yes, 3 - high, 1 - moderate

4 - high . . »

1 - moderate . Ta S
presentations, staff’ deyelopnent prooosa], .
planning local staff uevelopment

sharing of ideas for implementation of
staff developnent, criteria 5.11- 5.21,
5.3-5.7, mini-grants, awareness thatwthcy
would become change agents

5.3 WILL ENHANCE UNDERSTANDING OF THE PLANNING PROCESS, PARTICULARLY AS IT

APPLIFS TO INVOLVEMEJT.QF DIVERSF GRouprs. ' . ) “

* Validity:

‘Decree of .

achievement: .

Activities/
Re§purces:

. * ‘ ' m

. T~ # ) -
. . o
2 - high, 1 - moderate

‘1 - high.
. 2 - moderate

I
I

- .-
presentations, staff deveclopment prorosal,
planning local staff dévelopment . -

. ) 1.49.




RN XY

"

ay

0. * - _LJ -
P
Evidence of - _ ’ B
‘objective . .
‘proposal: criteria 5.11-5.21, 5.3-5.7

aehievenent:
' g

5.4 WILL DLVLLOP PLAIS FOR'THE USE. OF CONSULTATS AND ADVISORY GROUPS.

4

.

Validity: "3 - high
Degree of 2. - high R
achievement: 1 - moderate . N
Activities/ ¢ presentations, panel, scheduling for
Resources: follow-up, staf§ development proposal,
* planning local staff development.,
Evidence of . ; . Y
objective
achieverent: proposal; criteria 5.11-5.21, 5.3-5.7
5.5 “ILL DLVELOP PLA™S TOP COZLIUNICATIOU IJTERIAL TO Tﬁt SC"OoL ZUILDIC
AITD T:iI SCiCCL DISTIICT. o . ) -
. ' : ¥

Validity: 3 - hizh

’
Desree of "2 - high
achievement: 1 - moderate
_Activities/ scheduling for follow-up, presentationms,
Resources: - staff development proposgl, discussions, -

Evidence of

with guidance personnel, principals, and
administration, planning local staff
development

n"}’:

S
part of proposal activity; criteria 5.11-

’ objective 5.21, 5.3-5.7; support from boards, syper-
achievement: intendents, curriculum peoplé
: ) "
5.6 WILL DLVELOP PLANS FOR EXTERHAL CO:RIUNICATIONS WITH THE COIGIUNITY AND
ITS AGLNCIES.
4 - il ’-\\
- -~ \}

Validity: ; 3 ~-high ‘ %//
Degree of 2 - high’
achicvement: 21 - 1low ¢
Activities/ il scheduling for Eollow-up, pgesentations,a‘§
Resources:

staff development proposal, discussiongy
| . _ community resource survey

140 .




Evidence of . o some.teams made contact with orpanizations,
. objective o others plan to invite parents to help, ectc.:
. achievenent: . products; criteria 5.11-5.21, 5.3-5.7

5.7 ' ﬁILL UEVELOP‘A FORMAL PROPOSAL A'ID SURIMIT AN ATPLICATION FOR A MINI-GRANT
FOR A PROJECT TO BL CARRIED OUT DURING TI'E SCHOOL YEAR 1974-75.

validity: .- 3 - high

|
. |
|
. ', |
* Degree of ’ \ ) ' .
: achievenent: ) 3 - high
Activities/ proposal writing, presentations, handouts, 1
’ Resources: text, institute resources, on-campus: .
. sharing

*
Evidence of

objective . . ’ .
achievenment: proposals; criteria 5.11-5.21, 5.3-5.7
5.8 WILL PLAM, DEVELOP AND\TIIPLL'}TENT A COMPOMEWT FOR STAFF DEVELOPMENT WITH

-

A TARGLAOR SPFCIFILD AUDIEHCE.

Valdity: o 3 - high .
Degree of '
achievement: . . 3 - high
] ’ ’ -
Activities/ .. proposal writing, ®resentations, discussions,
Resources: constructign of curriculum units, connuni ty
, ' : resource survey, handouts, text, planning
Y ' local sta{f development, on~campus sharing

Evidence of
* objective . )
achievement: - " " proposals; criteria 5.11-5.21,45.3-5.7

oy



